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Blind Brook-Rye School District 

Annual Professional Performance Review Plan (APPR) 

 

Introduction 
 

Education Law §3012-c establishes a new requirement for a comprehensive performance 

evaluation system for classroom teachers and building principals, to be phased in commencing 

with the 2011-2012 school year.  All teachers and principals will be covered by this new system 

commencing with the 2012-2013 school year. 

 

The Annual Professional Performance Review (APPR) supports the professional growth of our 

educators.  The driving goal of the teacher evaluation system (APPR) is to promote student 

learning, and improve teaching and professional practice.  The APPR encourages professional 

growth and development through a process that is based on current research of best practices and 

aligned with New York State‟s Learning Standards, as well as the Common Core State 

Standards.  It assures a common language and common expectations among all teachers and 

evaluators. 

 

A successful review system will provide timely feedback, an opportunity to acknowledge an 

educator‟s current level of professional practice, and provide the educator with an opportunity 

for continual professional growth.  It is purposefully linked with the District‟s Professional 

Development Plan to ensure teacher-centered professional development and support.   

 

The following principles guide the Blind Brook-Rye APPR process: 

 

 It is every teacher‟s responsibility to continue to grow professionally, as well as improve 

his/her instruction and professional practices. 

 It is the district‟s responsibility to provide resources and support for teachers to improve 

instruction and professional practice. 

 The goal of the evaluation process is that teachers and evaluators examine the evidence 

obtained by multiple measures of teaching practice, as well as student achievement and 

growth, to plan for meaningful professional learning and improvement of instruction. 

 Evaluations will be conducted openly and objectively with the full involvement of the 

teacher. 
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APPR Plan Requirements 
 

Under Education Law §3012-c each teacher must receive an Annual Professional Performance 

Review (APPR) End-of-Year Evaluation resulting in a single Composite Effectiveness Score 

(CES), which is a score between 0 and 100, along with a corresponding rating of Highly 

Effective, Effective, Developing, or Ineffective (HEDI).  The CES will be determined as follows: 

 

1. Growth on State Assessment… 

… With Growth on State Assessments-20% without the value-added model 

(VAM), 25% with the VAM. 

 ELA/Math 4-8:  state provided student scores comparing student growth to those 

with similar past test scores, which may include consideration of poverty, ELL 

(English Language Learners), and SWD (Students w/ Disabilities. 

 

 All Other Classroom Teachers:  additional subjects covered by a growth-

added/value-added scores, i.e. all math Regents, PARCC as available, if 

approved:  6-8 science, social studies, 9-10 ELA, and related Regents, if 

approved:  progress monitoring in K-3 ELA & math. 

 

 … With Growth Using Comparable Measure 

 State determined district-wide student growth goal setting process, Student 

Learning Objectives (SLOs). 

 

2. Locally-Selected Measures of Student Achievement/Growth – other locally-selected 

measures of student achievement/growth that are determined to be rigorous and 

comparable across classrooms, 20% without the VAM, 15% with the VAM, which are 

developed locally through collective bargaining, and 

 

3.   Other Measures of Teacher Effectiveness - based on multiple measures of effective 

 teaching practice aligned with the state‟s teaching standards; measures to be established 

 locally through collective bargaining. 

 

 

 

 

 

 

 

 

 

 

 

 

 



5 

 

The teacher‟s corresponding HEDI composite rating, provided for in the regulations of the 

commissioner, is calculated as follows: 

 

 

2012-2013 

where there is 

no VAM 

Growth or 

Comparable 

Measures (20 

points) 

Locally –

Selected 

Measures of 

Growth or 

Achievement 

(20 points) 

Other Measures 

of Teacher 

Effectiveness 

(60 points) 

Overall 

Composite 

Rating Score 

Highly Effective 18-20 18-20 Ranges 

determined 

locally 

91-100 

Effective 9-17 9-17 75-90 

Developing 3-8 3-8 65-74 

Ineffective 0-2 0-2 0-64 

2012-2013 

where VAM 

growth measure 

applies 

Growth or 

Comparable 

Measures (25 

points) 

Locally –

Selected 

Measures of 

Growth or 

Achievement(15 

points) 

Other Measures 

of Teacher 

Effectiveness 

(60 points) 

Overall 

Composite 

Rating Score 

Highly Effective 22-25 14-15 Ranges 

determined 

locally 

91-100 

Effective 10-21 8-13 75-90 

Developing 3-9 3-7 65-74 

Ineffective 0-2 0-2 0-64 

 

 

The intent of the evaluation system is to foster a culture of continuous growth for professionals.  

It is required that the APPR be a significant factor in employment decisions including, but not 

limited to:  retention, tenure determination, termination, and professional development.  Each 

decision is made in accordance with locally developed procedures collectively bargained.  

However, the Blind Brook-Rye Union Free School District (District) retains the right to 

terminate probationers for lawful reasons other than classroom performance. 

 

As required by the Commissioner‟s regulations, the District Board of Education (BOE) will 

formally adopt an APPR Evaluation plan by July 1
st
 of each school year; however, the terms of 

the APPR Evaluation Plan shall continue to be in effect until such time as the Commissioner of 

Education approves a successor APPR Plan.  The district shall submit the plan in a form 

prescribed by the commissioner, to the State Education Department (SED) for approval.  Should 

the plan be rejected, any deficiencies that are subject to negotiations shall be resolved through 

collective bargaining, and the plan resubmitted.  If all the terms of the plan have not been 

finalized by July 1
st
 of a school year as a result of pending collective bargaining, then the District 

Board of Education shall submit the APPR to the Commissioner upon resolution of all its terms, 

consistent with article fourteen of the civil service law. 
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This APPR Plan shall be attached as an Appendix to the collective bargaining agreement 

between the Blind Brook-Rye Federation of Teachers and the Blind Brook-Rye Union Free 

School District.  The elements of the APPR Plan that require negotiation pursuant to Education 

Law § 3012-c, Subpart 30-2 of the Rules of the Board of Regents and/or Section 100.2(o) of the 

Regulations of the Commissioner of Education, have been agreed to by the parties and any 

changes to those specific elements must be collectively bargained.  It is expressly understood and 

agreed that the terms and conditions of the APPR Evaluation Plan that are non-negotiable 

pursuant to Education Law § 3012-c, Subpart 30-2 of the Rules of the Board of Regents and/or 

Section 100.2(o) shall remain non-negotiable, notwithstanding attachment and/or incorporation 

into the Blind Brook Union Free School District, and nothing herein shall be construed to 

convert any such non-negotiable matter into a negotiable mandatory subject of bargaining. 

  

The District has formed a Negotiation Committee of the Annual Professional Performance 

Review (Committee).  The Committee shall consist of Blind-Brook Federation (Federation) 

members and district administrators that have been appointed by the Superintendent.  Both 

parties understand and acknowledge the need for broad representation of different subjects and 

grade levels.  This APPR Negotiation Committee is responsible for reviewing the policies and 

procedures related to the APPR Plan and making recommendations to the Superintendent, or 

his/her designee. 

 

Any changes to the evaluation procedures of teachers recommended by the APPR Negotiation 

Committee that are negotiable pursuant to Education Law § 3012-c, Subpart 30-2 of the Rules of 

the Board of Regents and/or Section 100.2(o) of the Commissioner‟s Regulations, would only be 

effective upon mutual written agreement of the Federation and the District after approval of the 

BOE and, as required, upon approval of the Commissioner of Education.  Any changes to the 

evaluation procedures of teachers recommended by the APPR Negotiation Committee that are 

not negotiable pursuant to Education Law § 3012-c, Subpart 30-2 of the Rules of the Board of 

Regents and/or Section 100.2(o), would become effective upon the approval of the BOE, and if 

required, upon the approval of the Commissioner of Education.  Agreement by the Federation is 

not required for changes that are not negotiable pursuant to Education Law § 3012-c, Subpart 30-

2 of the Rules of the Board of Regents and/or Section 100.2(o).  
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Collection and Reporting of Teacher & Student Data 
 

Because of the complexity and importance of Teacher-Student Data Linkages (TSDL) 

information, regulations require that teachers be involved in data verification efforts.  The 

District shall collaboratively develop a verification procedure to ensure that all teacher of record 

determinations have been made accurately and in a manner consistent with the standards 

established by the Commissioner‟s regulations prior to using student growth and/or achievement 

data in an APPR.  Generally, a “teacher of record” is defined as an individual (or individuals, 

such as in co-teaching assignments) who has been assigned responsibility for a student‟s learning 

in a subject/course with aligned performance measures. 

 

Teachers will review and verify student rosters in their local student management system 

(currently eSchoolData) each time they take class attendance or, if class attendance is not taken, 

each time they take daily attendance.  I n addition to daily verification, teachers, principals, and 

school/district data coordinators will have access to Teacher-Student Verification Reports that 

are updated at least weekly.  Teachers will receive a unique personal identification number (PIN) 

to create a Teacher-Student Roster Verification account on 

http://www.p12.nysed.gov/irs/teacher/.  Teachers are encouraged to review and verify TSDL 

data on a periodic basis throughout the year. 

 

Consistent with the reporting of all other school year data, the Superintendent will be responsible 

for certifying the completeness and accuracy of all TSDL information. The accuracy of basic 

roster information, including teacher-student linkage start and end dates, is dependent upon: 

 

 The creation of an accurate master schedule that includes all teachers assigned to 

  courses and all students enrolled in those courses; 

 The ongoing maintenance of both the master and student schedules, including 

  accurate entry of start and end dates when students drop or add courses, or teacher 

  assignments change. 

 

The accuracy of linkage duration information requires accurate basic roster information, as 

well as the following additional information to be correct in the student management system: 

 

 The amount of time that a course meets daily or, if the course schedule fluctuates 

  daily, the weekly average for the course; 

 Instructional calendars, or the total number of days that a course is scheduled to 

  meet; 

 Duration adjustments, to be used if a particular student or teacher participates in a 

  course for only a portion of the course‟s schedule; and 

 Student course attendance. 

 

 

 

 

http://www.p12.nysed.gov/irs/teacher/
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 The following dates should be strictly adhered to:  

 
Data Verification Dates:  

 

Beginning of School Year  

 First Day of Classes   Verification of student roster(s)  

 “BEDS” day     Student roster(s) closes  

 

Based on State Assessment Dates  

 attendance review prior to exam; including confirmation that changes were made  

 post-exam roster confirmation  

 

Any classroom teacher who believes the information displayed in the Teacher-Student Roster 

Verification Report(s) is incomplete, inaccurate, and/or inconsistent with the standards 

established by the Commissioner‟s regulations for making teacher of record determinations shall 

be entitled to seek review of this determination by the Superintendent, or his/her designee, after 

the teacher has made every effort to rectify any and all discrepancies with the District‟s 

Information Officer. 

 

The District will adhere strictly to the requirements for reporting sub-component and composite 

scores to the New York State Department of Education established by regulations.  A unique 

identifier will be used, and the names of individual teachers will not be provided.  An 

administrator shall not submit any written assessment, sub-component or composite rating of an 

individual teacher to any outside agency or person without the prior written authorization of the 

Federation, unless otherwise permitted or required by law, regulations, or this APPR Plan.  The 

New York State Education Department or any other government department or agency shall not 

be considered an outside agency or person hereunder. 
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Internal Assessment Development, Assessment Security, and 

Scoring Processes 
 

The regulations require that the assessment development, security and scoring processes utilized 

by a school district or BOCES must ensure that any assessments and/or measures used to 

evaluate teachers are not disseminated to students before administration, and those teachers do 

not have a vested interest in the outcome of the assessments they score. 

  

Locally-Selected Student Achievement Measures shall be determined collaboratively to the 

extent that such measures are negotiable pursuant to Education Law § 3012-c, Subpart 30-2 of 

the Rules of the Board of Regents and/or Section 100.2(o).  Nothing herein shall require 

collaboration or negotiation with respect to any measure or item that is not negotiable pursuant to 

Education Law § 3012-c, Subpart 30-2 of the Rules of the Board of Regents and/or Section 

100.2(o) of the Commissioner‟s Regulations.    

 

Assessment Security  

The security procedures for assessments used for the Locally-Selected Measures of Student 

Achievement shall be developed and assessed annually to be comparable to the security protocol 

for the 3-8 State assessments as prescribed by SED, to the greatest extent practicable.  

It is understood that any standardized assessments used for the purpose of teacher evaluation will 

not be disseminated in advance to students, teachers, or principals.  

 

Scoring Processes  

Scoring procedures shall be developed and assessed annually, following the guidelines and 

procedures set forth in SED regulations. Scoring of assessments must be done by educators who 

do not have a vested interest in the assessments they score. 
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Training of Evaluators and Staff 

 
Any evaluator who participates in the evaluation of teachers for the purpose of determining an 

APPR End-of-Year Evaluation rating shall be fully trained and/or certified as required by 

Education Law §3012-c.  Typically, the lead evaluator is the person who completes and signs the 

summative annual professional performance review; to the extent possible, the principal of 

his/her designee should be the lead evaluator of a classroom teacher.  The District will ensure 

that all lead evaluators/evaluators are properly trained and certified to complete an individual‟s 

performance review. Evaluator training will be conducted by appropriately qualified individuals 

or entities. Evaluator training will replicate the recommended SED model certification process.  

 

All evaluators must be appropriately trained before conducting an evaluation, but only lead 

evaluators need to be certified to conduct evaluations.  To qualify for certification as a lead 

evaluator, an individual must successfully complete a training course that meets certain 

minimum requirements prescribed in the Commissioner‟s regulations.  Training will be 

conducted by highly qualified personnel who have participated in the NYSED evaluator training 

for lead evaluators and/or personnel authorized to train on behalf of an evaluation rubric 

approved by NYSED. 

   

The Superintendent will be trained and certified as a lead evaluator.  The Superintendent will 

“turn-key” the training and oversee the certification of district staff.  The Superintendent will 

maintain records of certification of evaluators. The District will establish a process to maintain 

inter-rater reliability over time in accordance with NYSED guidance and protocols 

recommended in training for evaluators. 

This training will include the following Requirements for Lead Evaluators/Evaluators:  

 New York State Teaching Standards and Common Core Standards,  

 Evidence-based observation, 

 Application and use of Student Growth Percentile and Value Added Growth Model data,  

 Application and use of the State-approved teacher rubrics,  

 Application and use of any assessment tools used to evaluate teachers,  

 Application and use of state-approved locally selected measures of student achievement,  

 Use of statewide instructional Reporting System,  

 Scoring methodology used to evaluate teachers, and   

 Specific considerations in evaluating teachers of ELLs and students with disabilities. 

  

All trained evaluators may do observations, but are prohibited from summative evaluations until 

they are appropriately certified by the Lead Evaluator. 

Timeline, in compliance with Education Law §3012-c: 

 

● For the 2012-2013 school year lead evaluator(s) shall be appropriately trained & 

   certified by August 15, 2012.  

 

● For the 2012-2013 school year all principals, assistant principals, and other administration 
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   serving as evaluators will be appropriately trained and certified by September 1, 2012.  

 

● For the 2013-2014 school year and thereafter, all lead evaluators/evaluators shall be 

    appropriately trained and re-certified by September 1st of each school year or thirty (30) 

    days after appointment.  

 

Re-Certification and Updated Training  

 

The District will work to ensure that evaluators maintain inter-rater reliability over time, and that 

they are periodically re-certified (where practicable on an annual basis), and receive updated 

training on any changes in the law, regulations, or applicable collective bargaining agreements. 

Any individual who fails to achieve required training or certification/recertification, as 

applicable, by the District shall not conduct or complete an evaluation. 

Outside Evaluator(s) 

No outside evaluator or team may be brought in to do observations of Blind Brook teachers or 

staff that would contribute to an APPR End-of-Year Evaluation without agreement by all parties 

involved:  district, administration, and the Federation. 

Training of Teachers & Staff 

The District agrees that all staff members that will be observed under the Danielson revised 

model will receive an orientation &/or training in said model no later than December 15, 2012. 

For newly hired teachers, training will be conducted as soon as practicable, but must occur 

within thirty (30) school days of the beginning of each new school year. 
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State-Provided Measure of Student Growth (20%) 
[1

st
 20 points/25 points with the approved value-added measure (VAM)] 

 

 

For teachers in grades 4-8 Common Branch, ELA, and Math, NYSED will provide a value–

added growth score.  That score will incorporate students‟ academic history compared to 

similarly academically achieving students and will use special considerations for students with 

disabilities, English Language Learners, students in poverty, and, in the future, any other 

student-, classroom-, and school-level characteristics approved by the Board of Regents.  

NYSED will also provide a HEDI subcomponent rating category and score from 0 to 20 points, 

or 0 to 25 points.  Applicable APPR law and regulations define the effectiveness terms for the 

state provided (1
st
 20/25) subcomponent as follows: 

 

 Highly Effective means “results are well above district-adopted expectations for student 

growth or achievement for grade/subject” 

 Effective means “results meet district-adopted expectations for student growth or 

achievement for grade/subject” 

 Developing means “results are below district-adopted expectations for student growth or 

achievement for grade/subject” 

 Ineffective means “results are well below district-adopted expectations for student 

growth or achievement for grade/subject” 

 

The state-determined growth score will equate within one of four categories of teacher 

effectiveness as follows: 

 

 Growth Score of 18-20   Highly Effective 

 Growth Score of 9-17    Effective 

 Growth Score of 3-8    Developing 

 Growth Score of 0-2    Ineffective 

 
HIGHLY 

EFFECTIVE 
EFFECTIVE DEVELOPING INEFFECTIVE 

20 19 18 17 16 15 14 13 12 11 10 9   8 7 6 5 4 3  2    1 0 

 

 

With the value-added model (VAM), the scores and categories for teacher effectiveness on state 

assessments will change to the following: 

 

 Growth Score of 22-25   Highly Effective 

 Growth Score of 10-21   Effective 

 Growth Score of 3-9    Developing 

 Growth Score of 0-2    Ineffective 
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HIGHLY EFFECTIVE EFFECTIVE DEVELOPING INEFFECTIVE 

25 24 23 22 21 20 19 18 17 16 15 14 13 12 11 10 9 8 7 6 5 4 3 2 1 0 

100- 
98% 

97-
95% 

94-
92% 

91-
90% 

89- 
88% 

87- 
86% 

85-
84% 

83% 82% 81% 80% 79% 78% 77% 76% 75% 74- 
73% 

72- 
71% 

70- 
69% 

68% 67% 66% 65% 64- 
60% 

59- 
50% 

49- 
0% 

 

 

 
While most teachers of 4-8 Common Branch, ELA, and Math will have State value-added 

measures, some may additionally teach other courses where there are no state-provided 

measures.   

 

Teachers with 50-100% of students covered by State value-added growth measures will receive a 

growth score from the State for the full Growth subcomponent score of their evaluations. 

 

Teachers with 0-49% only of students covered by State value-added growth measures must have 

SLOs for the Growth subcomponent of their evaluations and one SLO must use the State-

provided measure if applicable for any courses. 

 

It is anticipated that SED will score and report the State value-added measure no later than 

September 1
st
, following the school year the teacher is evaluated.  Teachers will not be penalized 

in any way if said data is not received in a timely manner, which results in an incomplete rating. 

 

 

STUDENT LEARNING OBJECTIVES (SLOs) AS COMPARABLE 

GROWTH MEASURES (20 points) 

 
Student Learning Objectives will be the other comparable growth measures for teachers in the 

following grades and subjects. (Please note that for teachers with more than one grade and 

subject, SLOs must cover the courses taught with the largest number of students, combining 

sections with common assessments, until at least 50% of the students are covered.) 

 

Nothing herein shall be deemed to make or convert any SLO or other measure or item that is not 

negotiable pursuant to Education Law § 3012-c, Subpart 30-2 of the Rules of the Board of 

Regents and/or Section 100.2(o) into a mandatory subject of bargaining. Nothing herein shall 

require collaboration or negotiation with respect to any measure or item that is not negotiable 

pursuant to Education Law § 3012-c, Subpart 30-2 of the Rules of the Board of Regents and/or 

Section 100.2(o).  For core subjects: grades 6-8 Science and Social Studies, high school English 

Language Arts, Math, Science, and Social Studies courses associated in 2010-11 with Regents 

exams or, in the future, with other State assessments, the following must be used as the evidence 

of student learning within the SLO:  

 

For core subjects: grades 6-8 Science and Social Studies, high school English Language Arts, 

Math, Science, and Social Studies courses associated in 2010-11 with Regents exams or, in the 
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future, with other State assessments, the following must be used as the evidence of student 

learning within the SLO:  

 

 State assessments (or Regents or Regent equivalents), required if one exists.  

 If no State assessment or Regents exam exists: District-determined assessments from list 

of State-approved 3rd party assessments; or District, regional or BOCES-developed 

assessments provided that it is rigorous and comparable across classrooms.  

 

For other grades/subjects:  district-determined assessments may be used as evidence of student 

learning within the SLO: 

 State assessments, required if one exists. 

 List of State-approved 3rd party assessments.  

 District, regional, or BOCES-developed assessments provided that it is rigorous and 

comparable across classrooms.  

 

SLOs, by definition, require an understanding of local needs and objectives. Because of this, 

SLOs will need to be developed collaboratively between principals and an individual teacher, or 

group(s) of teachers.  Every SLO that is developed by a teacher requiring one or more SLOs 

must have eight components, detailed in documents provided by the New York State Education 

Department. The State SLO framework requires that the district take the following five steps to 

develop and implement Student Learning Objectives: 

 Assess and identify priorities and needs.  

 Identify who will have State-provided growth measures and who must have SLOs as 

“comparable growth measures” based upon state provided requirements.  

 Determine District rules for how specific SLOs will be set.  

 Establish expectations for scoring SLOs and for determining teacher ratings for the 

growth component, based upon State provided rules for scoring SLOs.  

 Determine District-wide processes for setting, reviewing and assessing SLOs in the 

schools.  

 

SLOs must cover classes with the largest number of students until a majority of students are 

covered. Goals set for individual students may be proportionately adjusted for students entering a 

teacher‟s class after the date designated as “roster verification closes.” Adjustments for growth 

goals for Other Comparable Measures will be made based on the allowable controls set by SED, 

pre-assessment scores, and other pertinent historical student data.  

 

If educators have more than one state-provided growth or value-added measure, those measures 

will be combined into one HEDI rating and score for the growth subcomponent according to a 

formula determined by the Commissioner. (Examples:  a common branch teacher with state-

provided value-added measures for both ELA and Math in grade 4; a middle school math teacher 

with both 7th and 8th grade math courses).  

 

If educators have more than one SLO for comparable growth (or a State-provided growth 

measure and an SLO for comparable growth), the measures will each earn a score from 0-20 
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points which Districts must weight proportionately based on the number of students in each 

SLO.  SLOs must cover classes with the largest number of students until a majority of students 

are covered.  Goals set for individual students may be proportionately adjusted for students  

entering a teacher‟s class after the date designated as “roster verification closes.”  Adjustments 

for growth goals for Other Comparable Measures will be made based on the allowable controls 

set by SED, pre-assessment scores, and other pertinent historical student data.  

 

The chart below sets forth the form of assessment(s) that the District Administration and the  

APPR Federation Committee have selected to be used as evidence for the SLOs:  

 

 

Grade/Subject SLO Requirement Assessment 

K 1-ELA 

1-Math 

3
rd

 Party; STAR 

1 1-ELA 

1-Math 

3
rd

 Party; STAR 

 

2 1-ELA 

1-Math 

3
rd

 Party; STAR 

3 1-ELA 

1-Math 

3
rd

 party; STAR 

K-3 OTHER 1 SLO for each 

subject/assessment 

Locally Developed 

Departmental Assessments 

4-8 ELA & Math Common 

Branch 

NO SLO REQUIRED State-Provided Value-Added 

Measure 

4-8 Science and Social 

Studies 

1 SLO for each 

subject/assessment 

4 & 8 Science:  State 

Assessment 

5-7 Science: Department 

Developed 

5-8 Social Studies: 

Department Developed 

4-8 Other Subjects 1 SLO for each 

subject/assessment 

Department Developed 

9-12 Regents 1 SLO for each 

subject/assessment 

State Assessment or Regents 

Exam (or Regents 

equivalent) 

9-12 Other Subjects 1 SLO for each 

subject/assessment 

Department Developed 

Self-Contained:   

ESL/Bilingual, Students 

with Disabilities (SWD) 

Less than 50% of students 

covered by State Growth 

Measure...1 Math (unless 

teacher focuses on single 

subject area) & 1 - ELA 

(literacy & writing) 

-OR- 

More than 50% of students 

State Assessment (if 

available) or Department 

Developed 

 

 

 

 

State-Provided Value-Added 
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covered by State Growth 

Measure…NO SLO 

REQUIRED 

Measure 

Push-in, Pull-out/Resource 

(AIS, SWD, ESL, etc.) 

1 SLO for subject area focus State assessment (if 

available) or Department 

Developed 

Co-Teachers Common Branch:  1-ELA & 

1-Math 

Other Subjects:  SLO for 

subject area focus 

 

State Assessment (if 

available) or Department 

Developed 

NYSESLAT Less than 50% of students 

covered by State ELA:  1-

ELA & 1-SLO using 

NYSESLAT (as applicable) 

 

ELA State Assessment 

(where applicable) 

NYSESLAT 

NYSSA Less than 50% of students 

covered by State 

Assessment:  1-NYSSA & 

additional SLOs for subject 

area focus 

NYSSA 

Additional evidence based 

on subject area focus (e.g. 

ELA, math, Regents, etc.) 

 

The form(s) used to develop individual SLOs can be found in Appendix I. 
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Locally Selected Measures (20%) for 2012-2013 
[2

nd
 20 points/15 points with an approved value-added measure (VAM)] 

 

Education Law §3012-c requires that 20% of a teacher‟s Annual Professional Performance 

Review Composite Evaluation Score be based on “other locally-selected measures of student 

achievement/growth,” which decreases to 15% with the approved value-added model.  These 

assessments may be either growth or achievement measures and can be locally developed or 

state-approved third party assessments.  Adjustments for Growth or Target Achievement goals 

will be made based on the allowable controls set by SED, pre-assessment scores, and other 

pertinent historical student data. 

 

Applicable APPR law and regulations defines the effectiveness terms for the State growth (1
st
 

20/25) or other comparable measures (2
nd

 20/15) subcomponents as follows: 

 

 Highly Effective means “results are well above district-adopted expectations for student 

growth or achievement for grade/subject” 

 Effective means “results meet district-adopted expectations for student growth or 

achievement for grade/subject” 

 Developing means “results are below district-adopted expectations for student growth or 

achievement for grade/subject” 

 Ineffective means “results are well below district-adopted expectations for student 

growth or achievement for grade/subject” 

 

The growth score will be a number between 0 and 20, or 0 and 15 with the value-added model. 

With the VAM, the state-determined growth score will equate within one of four categories of 

teacher effectiveness as follows: 

 

 Growth Score of 18-20   Highly Effective 

 Growth Score of 9-17    Effective 

 Growth Score of 3-8    Developing 

 Growth Score of 0-2    Ineffective 

 

With the VAM in the Growth on State Assessment or Other Comparable Measures component 

(1
st
 20), the Locally-Selected Measures of Student Achievement/Growth (2

nd
 20/15) component 

scores and categories for teacher effectiveness will change to the following: 

 

 Growth Score of 14-15   Highly Effective 

 Growth Score of 8-13    Effective 

 Growth Score of 3-7    Developing 

 Growth Score of 0-2    Ineffective 

 

The Locally-Selected Measures of Student Achievement/Growth shall be determined by the 

District Negotiation APPR Committee. 
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For purposes of determining the Locally-Selected Measures of Student Achievement/Growth, 

teachers should be assessed based on the performance of the students they have had the 

opportunity to teach.   If the APPR Negotiation Committee chooses to use Achievement/Growth 

on locally developed or 3rd party assessments, utilizing the District‟s student information system 

(currently eSchoolData), each student‟s grade shall be weighted based on cumulative time 

present by the date of the assessment.  The grade will be adjusted by a weighting factor 

calculated as 1 + (potential sessions-actual sessions)/actual sessions. Additional weighting 

factors may be added as determined by the building principal in accordance to the regulations set 

forth by SED and approved by the Committee.   

 

As it pertains to the Locally-Selected Measures of Student Achievement/Growth, the District 

will be guided by the following principles: 

 

 Locally-selected measures should help the teacher add value to classroom 

instruction.  There needs to be a purpose/use other than solely for evaluation. 

 Local measures should include assessments other than standardized tests.  Local 

measures should be aligned with the state‟s student learning standards and 

performance indicators. 

 Local measures should be aligned with NYS Learning Standards, the Common 

Core State Standards, meet statewide criteria, and consist of multiple measures of 

student performance to improve accuracy and stability of evaluations by reducing 

reliance on any single measure of performance. 

 The Superintendent shall certify that the measures meet the requirements for rigor 

and comparability. Comparability is defined as using the same measures across a 

subject and/or grade level within the school district.  Rigor is defined as being 

aligned to the NYS Learning Standards and, to the extent practicable, the 

assessment must be valid and reliable as defined by the Standards of Educational 

and Psychological Testing.  

 Locally-comparable across the classrooms means that the same locally-selected 

measures of student achievement or growth are used across all classrooms in the 

same grade/subject in the district or BOCES.   

 

Student Achievement expectations are based on the Common Core State Standards (CCSS) and 

New York State Learning Standards.  Every teacher in the Blind Brook School District has a role 

to play in the implementation of these standards in their programs.  The Common Core State 

Standards set requirements not only for English Language Arts, but for literacy in math, science, 

social studies, and all other technical subjects.  Just as students must learn to read, write, speak, 

listen, and use language effectively in a variety of content areas, so to must the CCSS specify the 

literacy skills and understandings required for college and career readiness in multiple 

disciplines.  For this reason, we propose an emphasis on development of literacy at the 

elementary and middle schools.  Once our students reach the high school, while literacy remains 

a focus, there is to be a greater emphasis on mastery of content in particular disciplines. 

 

Adjustments for Achievement/Growth will be made based on the allowable controls set by SED, 

pre-assessment scores, and other pertinent historical student data.  Currently the only allowable 
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controls or adjustments are those used in State Growth measures, which include: student prior 

academic history, students with disabilities, English language learners, students in poverty, and, 

in the future, any other student-, classroom-, and school-level characteristics approved by the 

Board of Regents.  Goals set for Growth or Target Achievement on locally developed or 3
rd

 party 

assessments may be proportionately adjusted for students entering a teacher‟s class after the date 

designated as “roster verification closes.”  Adjustments for Growth or Target Achievement goals 

will be made based on the allowable controls set by SED, pre-assessment scores, and other 

pertinent historical student data. 

 

At the elementary and middle schools: 

 

The District will use STAR, an approved 3
rd

 party assessment by NYSED for APPR purposes, as 

a growth measure for the local assessment in all subjects, grades K-8.  Students will be assessed 

by September 30
th
 of the 2012-2013 school year, and again by May 31

st
 of the 2012-2013 school 

year.  All teachers will have an opportunity to review the September results and establish growth 

targets for their students.  All teachers (K-8) will be working together in a school-wide effort to 

raise literacy, and teachers at each grade level will have the same rating based on grade-level 

STAR results.    

 

At the high school: 

 

Teachers at the high school will base student achievement on the objective portion of 

departmental mid-year exams as the locally-selected measure.  (The midyear exam assessing the 

student may consist of many parts:  multiple choice, fill in the blanks, DBQ, essay, etc., but only 

the objective part will be used for APPR purposes.)  These exams will be common assessments 

developed collaboratively by all teachers of the same courses and should be similar to Regents, 

FLACS, or SAT II type exams, as appropriate.  Teachers of courses that have not traditionally 

included a midterm (i.e. Band, or Physical Education) will develop short, written exams for the 

purpose of APPR.  Teachers will set benchmarks for student achievement on these exams.  

Exams will be scored by Scantron.  Principals will approve the assessments, and the District will 

certify that they meet the requirements set forth by the Regents.  Teachers will set targets for 

student achievement. 
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BLIND BROOK – RYE SCHOOL DISTRICT LOCAL AND GROWTH 

MEASURES AT A GLANCE 
 

Grade/Subject State Growth Measure 

(SLOs or State-Provided) 

20/25 

Locally-Selected Measures 

of Student 

Achievement/Growth 

20/15 

K 1-ELA 

1-Math 

Teacher(s) Developed 

Assessments 

3
rd

 Party; STAR 

Common Grade-Level Target 

1 1-ELA 

1-Math 

Teacher(s) Developed 

Assessments 

3
rd

 Party; STAR 

Common Grade-Level Target 

2 1-ELA 

1-Math 

Teacher(s) Developed 

Assessments 

3
rd

 Party; STAR 

Common Grade-Level Target 

3 1-ELA 

1-Math 

Final assessment: NYS Test 

3
rd

 party; STAR 

Common Grade-Level Target 

4 NYS –Provided Growth 

Measure 

No SLO Required 

3
rd

 party; STAR 

Common Grade-Level Target 

5-8 ELA & Math Common 

Branch 

NYS –Provided Growth 

Measure 

No SLO Required  

3
rd

 party; STAR 

Common Grade-Level Target  

5-8 Science and Social Studies 1 SLO for each subject area 

focus 

Teacher(s) Developed 

Assessments 

EXCEPT 

Grade 8 Earth Science – 

Regents exam 

3
rd

 party; STAR 

Common Grade-Level Target  

 

5-8 Other Subjects 1 SLO for each subject area 

focus 

Teacher(s) Developed 

Assessments 

3
rd

 party; STAR 

Common Grade-Level Target  

9-12 Regents 1 SLO for each subject area 

focus 

State Assessment or Regents 

exam (or Regents Equivalent) 

 

Department Developed 

Objective Portions of Mid-

year Assessment  
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Grade/Subject State Growth Measure 

(SLOs or State-Provided) 

20/25 

Locally-Selected Measures 

of Student 

Achievement/Growth 

20/15 

9-12 Other Subjects 1 SLO for each subject area 

focus 

Teacher(s) Developed 

Assessments 

 

Department Developed 

Objective Portions of Mid-

year Assessment 

Self-Contained:  Students with 

Disabilities (SWD), English 

Language Learners (ELL) 

Less than 50% of students 

covered by State Growth 

Measure...1 Math (unless 

teacher focuses on single 

subject area) & 1 ELA 

Teacher(s) Developed 

Assessments 

-OR- 

More than 50% of students 

covered by State Growth 

Measure…NYS–Provided 

Growth Measure 

No SLO Required  

K-8 3
rd

 party; STAR 

Common Grade-Level Target  

 

 

9-12 Department Developed 

Objective Portions of Mid-

year Assessment 

 

Push-in, Pull-out/Resource 

(AIS, SWD, ELL, Impact, 

etc.) 

Less than 50% of students 

covered by State Growth 

Measure...1 SLO for subject 

area focus 

Teacher(s) Developed 

Assessments 

-OR- 

More than 50% of students 

covered by State Growth 

Measure…NYS–Provided 

Growth Measure 

No SLO Required 

K-8 3
rd

 party; STAR 

Common Grade-Level Target  

 

 

9-12 Department Developed 

Objective Portions of Mid-

year Assessment 

 

Co-Teachers 4-8 ELA & Math Common 

Branch…NYS-Provided 

Growth Measure 

 

Other Subjects:  1 SLO for 

subject area focus…State 

Assessment or Regents exam 

(or Regents Equivalent) 

- OR -  

Teacher(s) Developed 

Assessments 

K-8 3
rd

 party; STAR 

Common Grade-Level Target  

 

 

9-12 Department Developed 

Objective Portions of Mid-

year Assessment 
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HEDI Scores/Bands for Locally-Selected Measure of Student 

Achievement/Growth: 

The growth score will be a number between 0 and 20, or 0 and 15, with the State addition of a 

value-added model (VAM) for determining student growth.  For teachers without a VAM, the 

state-determined achievement/growth score will equate within one of four categories of teacher 

effectiveness as follows: 

 Achievement/Growth Score of 18-20    Highly Effective 

 Achievement/Growth Score of 9-17    Effective 

 Achievement/Growth Score of 3-8    Developing 

 Achievement/Growth Score of 0-2    Ineffective 

 
HIGHLY 

EFFECTIVE 
EFFECTIVE DEVELOPING INEFFECTIVE 

20 19 18 17 16 15 14 13 12 11 10 9 8 7 6 5 4 3 2 1 0 

100-
98 

97-
94 

93-
90 

89-
88 

87-
86 

85 84-
83 

82-
81 

80 79-
78 

77 76-
75 

74-
73 

72 71-
70 

69 68-
67 

66-
65 

64-
60 

59-
50 

49-
0 

 

For teachers with the value-added model (VAM) in the Growth on State Assessment or Other 

Comparable Measures component, the Locally-Selected Measures of Student 

Achievement/Growth component scores and categories for teacher effectiveness will change to 

the following: 

 Achievement/Growth Score of 14-15    Highly Effective 

 Achievement/Growth Score of 8-13    Effective 

 Achievement/Growth Score of 3-7    Developing 

 Achievement/Growth Score of 0-2    Ineffective 

 

HIGHLY EFFECTIVE EFFECTIVE DEVELOPING INEFFECTIVE 

15 14 13 12 11 10 9 8 7 6 5 4 3 2 1 0 

100%-
98% 

97%-
94% 

93%-
90% 

89%-
88% 

87%-
86% 

85%-
83% 

82%-
79% 

78%-
75% 

74%-
72% 

71%-
70% 

69%-
68% 

67%-
66% 

65% 
64%-
60% 

59%-
50% 

49%-
0% 
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Multiple Measures of Teacher Effectiveness (60%) 
Based on Common Core State and New York State Teaching Standards 

 

The selection of the teacher practice rubric and multiple measures of teacher effectiveness shall 

be determined by the APPR Negotiations Committee. 

 

The following guiding principles informed the work of the Committee: 

 The process of evaluation should foster continual growth and development. 

 Evidence of professional practice shall be obtained through multiple measures, including 

but not limited to, multiple announced and unannounced observations and 

evaluator/teacher conferences. 

 An educator‟s professional responsibilities transcend beyond the formal classroom.  

 Individualized professional development plans should include professional growth goals 

that are individually established by both the teacher and the evaluator.  

 Evidence of teacher effectiveness will be based on the teacher- practice rubric aligned 

with the seven New York State Teaching Standards: 

 

I. Knowledge of Students and Student Learning:  The teacher acquires 

knowledge of each student and demonstrates knowledge of student 

development and learning to promote achievement for all students. 

II. Knowledge of Content and Instructional Planning:  The teacher knows the 

content he/she is responsible for teaching and plans effective instruction that 

ensures growth and achievement for all students.  

III. Instructional Practice:  The teacher implements instruction that engages and 

challenges all students to meet or exceed the learning standards.  

IV. Learning Environment:  The teacher works with all students to create a 

dynamic learning environment that supports achievement and growth.  

V. Assessment of Student Learning:  The teacher uses multiple measures to assess 

and document student growth, evaluate instructional effectiveness, and modify 

instruction.  

VI. Professional Responsibilities and Collaboration:  The teacher demonstrates 

professional responsibility and engages relevant stakeholders to maximize 

student growth, development, and learning.  

VII. Professional Growth:  The teacher sets informed goals and strives for 

continuous professional growth.  

 

The Committee has selected the Charlotte Danielson 2011 Revised ed. from the list of state 

approved rubrics. 

 

http://usny.nysed.gov/rttt/teachers-leaders/practicerubrics/Docs/Teachscape_Rubric.pdf 

Appendix A:  The Framework for Teaching (Danielson 2011 Revised ed.) 

http://usny.nysed.gov/rttt/teachers-leaders/practicerubrics/Docs/Teachscape_Rubric.pdf
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Charlotte Danielson 2011 Edition General Indicators 
 

Domain 1:  Planning and Preparation 

 

Component 1a:  Knowledge of Content & Pedagogy 

Indicators:   

 Lesson & unit plans reflect important concepts in the discipline  

 Lesson & unit plans accommodate prerequisite relationships among concepts & skills 

 Clear & accurate classroom explanations 

 Accurate answers to student questions 

 Feedback to students that furthers learning 

 Interdisciplinary connections in plans & practice 

 

Component 1b:  Demonstrating Knowledge of Students 

Indicators: 

 Formal & informal information about students gathered by teacher for use in planning 

instruction 

 Student interests & needs learned & used by teacher in planning 

 Teacher participation in community cultural events 

 Teacher-designed opportunities for families to share heritage 

 Teacher-created database of students with special needs available for teacher use 

 

Component 1c:  Setting Instructional Outcomes 

Indicators: 

 Outcomes of a challenging cognitive level 

 Statements of student learning, not student activity 

 Outcomes central to the discipline and related to those in other disciplines 

 Assessment of student attainment 

 Outcomes differentiated for students of varied ability 

 

Component 1d:  Demonstrating Knowledge of Resources 

Indicators: 

 District-provided materials 

 A range of texts 

 Guest speakers 

 Internet resources 

 Materials provided by professional organizations 

 Teachers participating in continuing professional education courses for professional 

growth 

 Community resources 
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Component 1e:  Designing Coherent Instruction 

Indicators: 

 Lessons that support instructional outcomes & reflect important concepts 

 Instructional maps that indicate relationships to prior learning 

 Activities that represent high-level thinking 

 Opportunities for student choice 

 The use of varied resources 

 Thoughtfully planned learning groups 

 Structured lesson plans 

 

Component 1f:  Designing Student Assessments 

Indicators: 

 Lesson plans indicating correspondence between assessments and instructional outcomes 

 Assessment types suitable to the style of the outcome 

 Variety of performance opportunities for students 

 Modified assessments available for individual students as needed 

 Expectations clearly written, with descriptors for each level of performance 

 Formative assessments designed to inform minute-to-minute decision making by the 

teacher during instruction 

 

Domain 2:  The Classroom Environment 

 

Component 2a:  Creating an Environment of Respect & Rapport 

Indicators: 

 Respectful talk and turn taking 

 Respect for students‟ backgrounds and life outside the classroom 

 Teacher and student body language 

 Physical proximity 

 Warm and caring 

 Politeness 

 Encouragement 

 Active listening 

 Fairness 

 

Component 2b:  Establishing a Culture for Learning 

Indicators: 

 Belief in the value of the work 

 High expectations, supported through both verbal and nonverbal behaviors 

 Expectation and recognition of quality 

 Expectation and recognition of effort and persistence 
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 Confidence in students‟ abilities evident in teacher‟s and students‟ language and 

behaviors 

 Expectations for all students to participate 

Component 2c:  Managing Classroom Procedures 

Indicators: 

 Smooth functioning of all routines 

 Little or no loss of instructional time 

 Students playing an important role in carrying out the routines 

 Students knowing what to do, where to move 

 

Component 2d:  Managing Student Behavior 

Indicators: 

 Clear standards of conduct, possibly posted, and possibly referred to during lesson 

 Absence of acrimony between teacher and students concerning behavior 

 Teacher awareness of student conduct 

 Preventive action when needed by the teacher 

 Fairness 

 Absence of misbehavior 

 Reinforcement of positive behavior 

 

Component 2e:  Organizing Physical Space 

Indicators: 

 Pleasant, inviting atmosphere 

 Safe environment 

 Accessibility for all students 

 Furniture arrangement suitable for learning activities 

 Effective use if physical resources, including computer technology, by both teacher and 

students 

Domain 3:  Instruction 

 

Component 3a:  Communicating with Students 

Indicators: 

 Clarity and purpose of the lesson 

 Clear directions and procedures specific to the lesson activities 

 Absence of content errors and clear expectations of concepts 

 Students comprehension of content 

 Correct and imaginative use of language 

 

Component 3b:  Questioning & Discussion Techniques 

Indicators: 

 Questions of high cognitive challenge, formulated by both students and teacher 

 Questions with multiple correct answers, or multiple approaches even when there is a 

single correct response 
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 Effective use of student responses and ideas 

 Discussion in which the teacher steps out of the central, mediating role 

 High levels of student participation in discussion 

Component 3c:  Engaging Students in Learning 

Indicators: 

 Activities aligned with the goals of the lesson 

 Student enthusiasm, interest, thinking, problem-solving, etc. 

 Learning tasks that require high-level student thinking and are aligned with lesson 

objectives 

 Students highly motivated to work on all tasks and persistent even when the tasks are 

challenging 

 Students actively working, rather than watching while the teacher works 

 Suitable pacing of the lesson - neither dragging nor rushed, with time for closure and 

student reflection 

 

Component 3d:  Using Assessment in Instruction 

Indicators: 

 Teacher paying close attention to evidence of student understanding 

 Teacher posing specifically created questions to elicit evidence of student understanding 

 Teacher circulating to monitor student learning and to offer feedback 

 Students assessing their own work against established criteria 

 

Component 3e:  Demonstrating Flexibility & Responsiveness 

Indicators: 

 Incorporation of student interests and events of the day into a lesson 

 Visible adjustment in the face of student lack of understanding 

 Teacher seizing on a teachable moment 

 

Domain 4:  Professional Responsibilities 

 

Component 4a:  Reflecting on Teaching 

Indicators: 

 Accurate reflections on a lesson 

 Citations of adjustments to practice, drawing on a repertoire of strategies 

 

Component 4b:  Maintaining Accurate Records 

Indicators: 

 Routines and systems that track student completion of assignments 

 Systems of information regarding student progress against instructional outcomes 

 Processes of maintaining accurate non-instructional records 

 

Component 4c:  Communicating with Families 

Indicators: 
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 Frequent and culturally appropriate information sent home regarding the instructional 

program and student progress 

 Two-way communication between the teacher and families 

 Frequent opportunities for families to engage in the learning process 

Component 4d:  Participating in a Professional Community 

Indicators: 

 Regular teacher participation with colleagues to share and plan for student success 

 Regular teacher participation in professional courses or communities that emphasize 

improving practice 

 Regular teacher participation in school initiatives 

 Regular teacher participation and support of community initiatives 

 

Component 4e:  Growing & Developing Professionally 

Indicators: 

 Frequent teacher attendance in courses and workshops; regular academic reading 

 Participation in learning networks with colleagues; regular sharing of feedback 

 Participation in professional organizations supporting academic integrity 

 

Component 4f:  Showing Professionalism 

Indicators: 

 Teacher having a reputation as someone who can be trusted and often being sought as a 

sounding board 

 Teacher frequently reminding participants during committee or planning work that 

students are the highest priority 

 Teacher supporting students, even in the face of difficult situations or conflicting policies 

 Teacher challenging existing practice in order to put students first 

 Teacher consistently fulfilling school district mandates regarding policies and procedures 

 

Please Note:  The indicators within are Danielson‟s GENERAL indicators.  Please see 

“Appendix A Danielson‟s Framework for Teaching 2011 Revised Edition,” paying particular 

attention to Critical Attributes. 

 

Applicable APPR law and regulation defines the effectiveness terms for the Other Measures of 

Teacher Effectiveness subcomponent as follows:  

 

 Highly Effective means “overall performance and results exceed NYS Teaching 

Standards”  

 Effective means “overall performance and results meet NYS Teaching Standards”  

 Developing means “overall performance and results need improvement in order to meet 

NYS Teaching Standards”  

 Ineffective means “overall performance and results do not meet NYS Teaching 

Standards”  
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A HEDI subcomponent rating category will be determined by a corresponding score from 0 to 60 

points. The HEDI scoring ranges for the Other Measures of Effectiveness subcomponent have 

been determined by the Committee as follows: 

 

 Effectiveness Score of 59 – 60: Highly Effective 

 Effectiveness Score of 57 – 58: Effective 

 Effectiveness Score of 50 – 56: Developing 

 Effectiveness Score of 0 – 49: Ineffective 
 

60% APPR – Charlotte Danielson 2011 revised edition – Conversion Flow Chart Utilized 

    
All four domains must add up to 100% 

 

DOMAIN Comments Percentage 

 

Domain 1:  Planning & 

Preparation 

 

  

25% 

 

Domain 2:  The Classroom 

Environment 

 

Domains 2 & 3 together must 

add up to at least 51% 

 

24% 

 

Domain 3:  Instruction 

 

 

 

 

27% 

 

Domain 4:  Professional 

Responsibilities 

 

  

24% 

 

Finalized Details for each Domain Rating 

 

Each domain must add up to 100 points 

 

 Domain 1:  

Planning & 

Preparation 

Domain 2:  The 

Classroom 

Environment 

Domain 3:  

Instruction 

Domain 4:  

Professional 

Responsibilities 

a 20 20 20 20 

b 15 20 20 10 

c 20 20 20 15 

d 10 20 20 20 

e 20 20 20 20 
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f 15 20  15 

 

 

 

 

 
The Other Measures of Effectiveness component will be converted into a numerical effectiveness 

score using the following methodology as selected by the Committee: 

 

 

HEDI Overall rubric average score 60 point distribution for 

composite 

Highly Effective  59-60 

Effective  57-58 

Developing  50-56 

Ineffective  0-49 

 

 

Rubric Score to Sub-Component Conversion Chart 

 
Total Average Rubric Score Category Conversion Score for 

Composite 

Highly Effective 59-60 

4  60 

3.9  59.6 

3.8  59.3 

3.7  59 

Effective 57-58 

3.6  58 

3.5  57.9 

3.4  57.8 

3.3  57.7 

3.2  57.6 

3.1  57.5 

3.0  57.4 

2.9  57.2 

2.8  57.1 

2.7  57 

Developing 50-56 

2.6  56 

2.5  55.6 

2.4  54.9 

2.3  54.2 
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2.2  53.5 

2.1  52.8 

2.0  52.1 

1.9  51.4 

1.8  50.7 

1.7  50 

Ineffective 0-49 

1.6  49 

1.5  40 

1.4  32 

1.3  24 

1.2  16 

1.1  8 

1  0 
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APPR Timeline 
 

New York State requires at least TWO formal observations; one of which is unannounced.  For 

tenured faculty there will be two formal observations in a school year.  For non-tenured faculty 

there will be three formal observations in a school year. 

 

Tenured Faculty      Deadline Date 

1
st
 Observation      on or before January 15

th
 

2
nd

 Observation      on or before May 15
th

  

 

For tenured faculty, first observations may be announced or unannounced. 

 

Non-tenured Faculty 

1
st
 Observation      on or before November 1

st
 

2
nd

 Observation      on or before  January 31
st
 

3
rd

 Observation      on or before  April 15
th

  

 

For non-tenured faculty, observations will keep to the following schedule: 

1
st
 Year:  observation #s 1&2 will be announced, Observation #3 must be unannounced. 

2
nd

 & 3
rd

 Years (tenure year):  observation #1 will be announced, observation #s 2 & 3 will be 

unannounced. 

Please Note:  If the observer/evaluator is new to the district (in first year of employment), non-

tenured teacher observation #s 1 & 2 must be announced, for all years, 1, 2, or 3.
 

 

A formal observation must be at least 30 minutes in length, last no more than 45 minutes, and 

occur in one session.  In the event of a double period, the time may be extended. 

 

 Pre-observation meeting will occur no more than 3 school days prior to observation date 

for announced; teacher will bring lesson plan to meeting. 

 Post-observation meeting will occur within 5 school days after the observation; draft by 

observer required; teacher will provide lesson plan within 3 school days to observer if the 

observation was unannounced. 

 Final write-up will be submitted to teacher within 10 school days of the post-observation 

meeting. 

 

Walk-Through Observation: 

A walk-through observation must be no longer than 15 minutes in duration; Walk- Through 

Observation Checklist will be used. 
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A Walk-Through Observation Checklist will be provided to teacher within five (5) school days 

of the walk-through.  Teacher has the right to request a post-meeting with the observer to discuss 

results.  Walk-through observation data may contribute to an Annual Performance Review. 

 

No teacher can be observed again until the previous observation is fully completed by both 

parties; post-observation w/ draft, followed by write-up, or Walk-Through Checklist (and 

possibly, a post). 

 

The administration reserves the right to visit any class, for any length of time.  If the visit will 

contribute to the teacher‟s Annual Performance Review, the administration is obligated to 

provide the teacher with written feedback within five (5) school days of the visit.  Teacher has 

the right to request a post-meeting with the observer to discuss results.   

 

End-of Year Evaluation: 

 

60% + 20% (Local)/End-of-Year Evaluation   on or before June 15
th

 

 

20% State Growth Indicator added to create   Furnished to teacher  

Final Composite APPR score on or before September 1
st
, as 

required by State law 

 

 

The form(s) used for observations (Pre-Observation, Lesson Plan Template plus Addendum, 

Teacher Observation Evidence Document, and Walk-Through Observation Checklist can be 

found in Appendix II. 
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Composite Score 

  
The rating system will be evaluated annually by the APPR Negotiations Committee and 

recommendations shall be provided to the Superintendent, or his/her designee, and the 

Federation President.  Any changes to the rating system shall be mutually agreed to by the 

District and the Federation, but shall not become effective until approved by the Board of 

Education, and if required, approved by the Commissioner of Education.  The rating system and 

the APPR Plan shall remain in effect until a revised and/or successor rating system and/or APPR 

Plan is approved by the Board of Education, and if necessary, approved by the Commissioner of 

Education.   

 

By the start of school each year, teachers will be informed of the rating procedures and made 

aware of what is required for a teacher to be rated “Highly Effective,” “Effective,” 

“Developing,” and “Ineffective” for the 20 percent locally-selected measures and the 60 percent 

other measures of teacher effectiveness. If the overall CES (Composite Effectiveness Score) 

results in a value that is not a whole number the CES will round up to the next highest whole 

number.  The state-provided 20/25 percent growth measure, or comparable measure, 

subcomponent shall be formulated by the state. 

  

For the 2013-2014 school year and beyond, the Commissioner shall review the specific scoring 

ranges for each of the rating categories annually before the start of each school year and shall 

recommend any changes to the Board of Regents for consideration.  

 

Summary tables for a teacher‟s CES and corresponding HEDI rating are as follows: 

 

 

2012-2013 w/ 

no VAM 

 

HEDI Score 

Overall CES Growth on 

State 

Assessment or 

Other 

Comparable 

Measures 

(20%) 

Locally-Selected 

Measures of Student 

Achievement/Growth 

(20%) 

Other 

Measures of 

Teacher 

Effectiveness 

(60%) 

Highly 

Effective 

91-100 18-20 18-20 59-60 

Effective 75-90 9-17 9-17 57-58 

Developing 65-74 3-8 3-8 50-56 

Ineffective 0-64 0-2 0-2 0-49 

 

 



35 

 

 

 

 

 

 

2012-2013 w/  

VAM  

 

HEDI Score 

Overall CES Growth on 

State 

Assessment or 

Other 

Comparable 

Measures 

(25%) 

Locally-Selected 

Measures of Student 

Achievement/Growth 

(15%) 

Other 

Measures of 

Teacher 

Effectiveness 

(60%) 

Highly 

Effective 

91-100 22-25 14-15 59-60 

Effective 75-90 10-21 8-13 57-58 

Developing 65-74 3-9 3-7 50-56 

Ineffective 0-64 0-2 0-2 0-49 

 
The complete APPR shall be provided to the teacher as soon as practicable, but no later than 

September 1st of the school year following the year of the evaluation.  The teacher‟s rating and 

score on the 20/15 percent locally-selected measures and the 60 percent other measures of 

teacher effectiveness shall be computed and provided to the teacher, in writing, by no later than 

the last day of the school year for which the teacher is being evaluated.  The purpose of this 

notification is to give teachers sufficient time to assess their practice and plan accordingly, 

including seeking professional development and other supports during the summer.  The District 

will provide the Federation President with a compiled list of each teachers‟ Composite 

Effectiveness Scores of “developing” or “ineffective, if any exist, including the ratings for each 

of the subcomponents as soon as practicable, but no later than September 1st of each school year 

following the year of the evaluation. 

 

The form(s) used for the End-of-Year Evaluation (Summary Worksheet, Teacher Evidence 

Evaluation Evidence Document) can be found in Appendix III. 

 

Professional Development 

 
The parties agree that the purpose of conducting an APPR is to improve professional practice 

and ensure successful student performance.  APPR must, therefore, be a significant factor in 

shaping the professional development opportunities provided to teachers.  The district 

Professional Development Committee shall cooperate in designing professional development 

activities that are appropriate for, and responsive to, the needs of teachers as identified in the 

APPR results.  

 

Every effort will be made to provide professional development within the teachers‟ contractual 

day or during contractual after-school meeting time, or on days within the contractual work year  
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that are designated for professional development.  In the event that professional development 

must occur outside of the teachers‟ contractual day, or on days other than contractual work days, 

teachers will be compensated at the contractual hourly rate. 
 

Termination and Tenure Determinations for Probationary Teachers 
 

The APPR is to be a significant factor for termination and tenure determinations.  In the event 

that an evaluator is concerned with the competence of a probationary teacher, and the teacher has 

received a CES of either “developing” or “ineffective,” it is agreed that the teacher will be 

invited to a conference with the evaluator, appropriate administrator (if different from the 

evaluator), and a Federation Representative, or his/her designee, as early in the school year as 

possible.  The conference will result in an intervention and TIP being developed. 

 

The parties agree that in cases of teachers appointed to a probationary term at the start of a 

school year, notification dates outlined in the TIP section of this document will be followed.  

After the first year of probation, if termination determination is based solely upon performance 

and rating that is the subject of a pending rating appeal, the school district or BOCES must await 

completion of the appeal process before making that determination.  

  

The new, revised APPR law clarifies that the „significant factor requirement‟ does not preclude a 

school district or BOCES from terminating a probationary teacher for statutorily and 

constitutionally permissible reasons, other than performance of the teacher, including but not  

limited to, misconduct.  Permissible reasons include but are not limited to:  misconduct,  

insubordination, time and attendance issues, or conduct inappropriate for a teaching  
professional.  
 

Education Law §3012 -c and §30 -2 .11  of the Rules of the Board of Regents each provide 

that nothing therein shall be construed to alter or diminish the authority of the governing 

body of a school district or BO CES to grant or deny tenure to, or terminate, probationary 

teachers during the pendency of an appeal for statutorily and constitutionally permissible 

reasons other than the teacher‟s performance that is the subject of the appeal. This 

language allows a board of education 

or BO CES to make a tenure determination or termination decision during an APPR appeal 

as long as it does not rely upon the performance that is being appealed (the subject of the 

appeal). An appeal relates solely to evaluation of the performance of the teacher in a 

single year. 

 

A Board of Education or BO CES may base a tenure determination or termination decision 

made during the pendency of an APPR appeal on prior year APPRs that measure the 

teacher‟s performance in prior years, and is not the subject of the pending APPR appeal. In 

addition, probationary teachers may be terminated or denied tenure during an APPR 

appeal for constitutionally and statutorily reasons other than the teacher‟s performance.  
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However, if the performance measured by the APPR that is the subject of the appeal 

forms the sole basis for the BO E‟s or BO CES determination to terminate or deny tenure to 

a probationary teacher, the pendency of the appeal would effectively stay the BO E‟s or 

BO CES‟ ability to make such a determination until the appeal process is completed  

 
 The notice of the superintendent‟s recommendation to grant or deny tenure shall be 

provided to the unit member by April 15th of the final probationary year.  

 

In the case of teachers appointed after the opening of the school year, and who are eligible for 

tenure, the notification dates shall be as follows: 

  

 The notice of the Superintendent‟s recommendation to grant or deny tenure shall be 

provided to the unit member seventy-five (75) calendar days prior to the conclusion of 

their final probationary year.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



38 

 

 

 

 

 

Teacher Improvement Plan (TIP) 

 

The Blind Brook School District is committed to teaching and learning at the highest level.  In 

the event that a teacher is not performing at the requisite levels of expectations, assistance will be 

provided through an Improvement Plan.  The purpose of the TIP is to help teachers advance their 

craft and meet the standards of the district.  The District will provide resources, support, and 

professional development to teachers who have received a Composite Rating of “developing” or 

“ineffective.” 

 

After consultation with the teacher and a representative of the Federation, the evaluator will 

schedule and hold, within ten (10) school days, a meeting to include the teacher, the evaluator, 

and the representative of the Federation.  The evaluator and the teacher will jointly determine an 

improvement plan including the strategies to be undertaken to correct the deficiencies in the core 

competencies related to the four domains of effective teaching.  Such a plan, written in 

conjunction with the teacher and Federation representative by the evaluator, will set out criteria 

for demonstrating improvement and will specify a timeline for completion of the plan.  In the 

event that a plan is not mutually agreed upon by the evaluator and the teacher, it will be referred 

to the Superintendent, who, in conjunction with the Federation President, will make a final 

decision about the content of the plan. 

 

In addition to a teacher‟s formal observation cycle, the teacher who is placed on a TIP must have 

at least one (1) Walk-Through Observation every thirty (30) days by at least two (2) different 

administrators for the duration of the tip.  The teacher‟s progress will be monitored for a specific 

period of time, to be no less than 60 days and no more than 180 days.  Any remaining 

deficiencies in the core competencies related to the four domain of effective teaching shall be 

detailed at this time. 

 

Within ten (10) school days of the completion of the timeline established in the Teacher 

Improvement Plan (TIP), the teacher will meet with the supervising administrator and a 

Federation representative to assess the teacher‟s progress.  An evaluation will be rendered by 

the supervising administrator at this meeting that may:  1) release the teacher from the plan,  

2) extend the plan, or 3) modify the elements of the plan, no later than ten (10) school days after 

the aforementioned meeting. 

 

Teacher:  __________________________________ 

 

Administrator:  _________________________________ 

 

Grade/Subject:  _____________________________ 
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Federation Representative:  _______________________________ 

 

Today’s Date:  ______________________  Period of Monitoring: ______________ 

 

The form(s) used for a TIP can be found in Appendix IV. 

APPR Appeals Procedures 
 

 Any tenured teacher who receives an APPR End-of-Year Evaluation Composite Rating 

of either “Ineffective” or “Developing,” and any non-tenured teacher receiving an “Ineffective” 

APPR End-of-Year Evaluation Composite Rating, may appeal that evaluation.  An appeal must 

be brought in writing, specifying areas of concern, and in accordance with Education Law 

§3012-c, may only challenge a rating based upon: 

 

1. The District‟s adherence to the methodologies and standards required for such 

reviews, pursuant to Education Law §3012-c; 

2. The adherence by the District to the Commissioner‟s regulations, as applicable to 

such reviews; 

3. The District‟s compliance with locally negotiated procedures and timelines applicable 

to annual professional performance reviews or improvement plans; and 

4. The District‟s issuance and/or implementation of the terms of the teacher 

improvement plan (TIP) under Education Law §3012-c. 

 

   Under this appeals process the teacher bears the burden of proving the merits of his or her 

appeal. 

 

Appeals Timeline 

 

 All appeals must be filed in writing to the supervising administrator within ten (10) 

school days of receiving an APPR End-of-Year Evaluation composite rating.  A teacher 

may not file multiple appeals regarding the same performance review or teacher 

improvement plan.  All grounds for appeal must be raised with specificity within one 

appeal.  Any grounds not raised at the time of the appeal is filed shall be deemed waived. 

 The teacher will meet with the supervising administrator and a Federation representative 

for a Review Meeting within ten (10) school days of filing an appeal.  The meeting will 

clarify the aspects of the appeal and answer the question, “Has the teacher clearly and 

definitively demonstrated that his/her APPR End-of-Year Composite Rating should be 

modified?” 

 If a resolution is achieved, the outcome of the appeal will be documented within five (5) 

school days of the review meeting.  This decision shall be final and there shall be no 

further appeals available. 

 If no resolution is achieved after the initial review meeting, the teacher can request a 

hearing with the Superintendent within five (5) school days of receiving the outcome of 

the appeal from the initial review meeting.  The Superintendent, in consultation with the 

Federation President, must render his/her decision and document the outcome of the 
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appeal within the next ten (10) school days.  This decision shall be final and there shall be 

no further appeals available. 

 The total Appeals Process will, to the extent possible, last no longer than thirty (30) 

school days from the date upon which the teacher filed his or her appeal. 

 

Decision 

An appeal shall be based on a written record, comprised of the teacher‟s appeal papers and any 

documentary evidence accompanying the appeal, as well as the District‟s response to the appeal 

and additional documentary evidence submitted with such papers.  Such decision shall be final. 

 

The decision shall set forth the reasons and factual basis for each determination on each of the 

specific issues raised in the teacher‟s appeal.  If the appeal is sustained, the reviewer may set 

aside a rating if it is affected by substantial error or defect, modify a rating if it is affected by 

substantial error or defect, or order a new evaluation if procedures have been violated.  A copy of 

the decision shall be provided to the teacher, administrator, and the evaluator, if that person is 

different, or the person responsible for either issuing or implementing the terms of an 

improvement plan, if that person is different.  

 

The §3012-c appeals procedure shall constitute the exclusive means for initiating, reviewing, and 

resolving any and all challenges and appeals related to a teacher‟s annual performance review 

composite rating and/or improvement plan.  A teacher may not resort to any other contractual 

grievance procedures for the resolution of challenges and appeals related to an annual 

professional performance review evaluation and/or improvement plan, except as other authorized 

by law. 

 

The form(s) used for an Appeal (Appeal, APPR Appeals Response – Supervising Administrator, 

APPR Appeals Hearing Response) can be found in Appendix V. 

 

 

For the 2012-2013 School Year 

 

The Parties agree that no later than Monday, June 24, 2013, they will jointly review the 

provisions of this agreement and determine if any modifications are necessary.  If either party 

believes that certain provisions of this agreement need to be revised, such provisions will be 

subject to negotiations.  

  

The Regulations of the New York State Commissioner of Education state, tenured teachers with 

a pattern of ineffective teaching or performance – defined by law as two consecutive annual 

“ineffective” ratings – may be charged and considered for termination through an expedited 

hearing process.  Therefore, all parties agree herein to a “hold harmless” provision for APPR to 

enable all teachers to learn from their individual experiences, and make necessary modifications 

for a fair and valid system.  For the 2012-2013 school year, all classroom teachers who have an 

“ineffective” overall APPR Composite Score Rating, will be held harmless for the 2012-2013 

school year only. (This clause will not renew).  The phrase “hold harmless” shall mean the 

District shall not use an “ineffective” rating as a means for an expedited hearing process.  A 
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teacher receiving an “ineffective” rating is still subject to a TIP. 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

APPENDICES 
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A- 1  

NEW YORK STATE STUDENT LEARNING OBJECTIVE TEMPLATE 

All SLOs MUST include the following basic components: 

Population 

These are the students assigned to the course section(s) in this SLO – all students who are assigned to the course section(s) must 
be included in the SLO. 
(Full class rosters of all students must be provided for all included course sections.) 

Learning 
Content 

What is being taught over the instructional period covered? Common Core/National/State standards?  Will this goal apply to all 
standards applicable to a course or just to specific priority standards? 

Interval of 
Instructional 

Time 

What is the instructional period covered (if not a year, rationale for semester/quarter/etc.)? 

Evidence 

What specific assessments will be used to measure this goal?  The assessment must align to the learning content of the course. 
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Baseline 

What is the starting level of students’ knowledge of the learning content at the beginning of the instructional period? 

Target (s) 

What is the expected outcome of students’ level of knowledge of the learning content at the end of the instructional period? 

HEDI 
Scoring 

How will evaluators determine what range of student performance “meets” the goal (effective) versus “well-below” (ineffective), 
“below” (developing) and “well-above” (highly effective)? 

HIGHLY 
EFFECTIVE 

EFFECTIVE DEVELOPING INEFFECTIVE 

20 19 18 17 16 15 14 13 12 11 10 9 8 7 6 5 4 3 2 1 0 

100-
98 

97-
94 

93-
90 

89-
88 

87-
86 

85 
84-
83 

82-
81 

80 
79-
78 

77 
76-
75 

74-
73 

72 
71-
70 

69 
68-
67 

66-
65 

64-
60 

59-
50 

49-
0 

 

Rationale 

Describe the reasoning behind the choices regarding learning content, evidence, and target and how they will be used together to 
prepare students for future growth and development in subsequent grades/courses, as well as college and career readiness. 
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A – 2 
Blind Brook-Rye School District APPR 

Pre-Observation 
(to be completed by teacher and brought to pre-observation meeting) 

 
Teacher Name:  ________________________ Observer Name:  _____________________ 
 
School:     ________________________ Observation Date:  ____________________ 
 
Class/Subject:   ________________________ Time/Period:  ________________________ 
 
NOTE: In lieu of a narrative for #s 1, 2, 5, 6, & 7, you may refer to your lesson plan if attached. 
 

1. Which Common Core Standards and/or New York State Learning Standards will be 
addressed in this lesson? (Domain 1:  Planning & Preparation – demonstrating knowledge of content 
& pedagogy, setting instructional outcomes, demonstrating knowledge of resources) 

 

 
 
 

2. What are your objectives for this lesson?  What do you expect the students to learn? 
       (Domain 1:  Planning & Preparation – demonstrating knowledge of content & pedagogy,  demonstrating 
 knowledge of students, setting instructional outcomes, demonstrating knowledge of resources, designing 
 coherent instruction, and designing student  assessments) 

 
 
 
 

3. How does this lesson help students construct meaning and make connections to prior 
learning, other subject areas, and the real world?  (Domain 1:  Planning & Preparation – 
demonstrating knowledge of students, demonstrating knowledge of content & pedagogy, setting 
instructional outcomes, designing student assessments) 

 
 

 
 
 

4. How do you plan to engage student in the learning process?  What will you do? What 
will the students do?  Where does the lesson fit in the scope of the unit of instruction? 

 (Domain 1:  Planning & Preparation – demonstrating knowledge of and utilizing instructional resources; 
 Domain 3:  Instruction – engaging students in learning, using  questioning & discussion techniques, 
 communicating clearly and accurately with students) 
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5. How will you differentiate instruction for ability, interest, process, product, etc., for 
different individuals or groups of students in the class?  (Domain 1:  Planning & Preparation – 
demonstrating knowledge of students; demonstrating knowledge of content & pedagogy, designing 
coherent instruction) 

 
 
 

6. How do you plan to assess student achievement of the goals?  What procedure will 
you use?  Provide copies of rubrics/assignments.  (Domain 1:  Planning & Preparation – setting 
instructional outcomes, designing students assessments; Domain 3:  Instruction – using assessment in 
instruction) 

 
 
 
 

7. How will you use the results of the assessment to inform instruction? 
 (Domain 3:  Instruction – using assessment in instruction, demonstrating flexibility & responsiveness; 
 Domain 4 – Professional Responsibilities – reflecting on teaching) 

 
 
 
 

8. Is there any area you would like the observer to focus on, if any, during this lesson? 
 
 
 
 
 
Class Profile:  _____ # of students 
 
  _____ # of special education/special needs students 
 
  _____ # of ELL students 
 
  _____ # Other adult(s) in classroom/specify roles 
 
 
 
Teacher Signature:  __________________________________  Date:  ________________ 
 
Administrator/Observer’s Signature:  ____________________________  Date:  _____________ 
 

(1) Copy – Administrator (1) Copy - Teacher  
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A – 3 Blind Brook-Rye School District APPR 

OBSERVATION LESSON PLAN TEMPLATE 

Name: 

School: 

Content Area: 

Grade Level: 

Unit of Study: 

STAGE 1 – LEARNING PLAN 

1. Essential Question(s):  What questions frame the main theme or idea you want    
students to explore? 

 

 

2. Common Core Standards and/or New York State Learning Standards Addressed (use 
Addendum A as well as Common Core and New York State SUBJECT SPECIFIC Learning 
Standards): 

 

3. Learning Target(s)/Objectives(s):  What will students know & be able to do as a result of 
this lesson?  These are measurable, observable outcomes. 

 

 

4. Class Details:  # of students, adults in room, students’ prior knowledge, etc.   
 

 
 

5. Resources/Materials:  What texts, digital resources, & materials will be used? If 
applicable, attach samples. 

  

 

 

STAGE 2 – LESSON  

6. Initiation:  Describe how you will begin the lesson.  State your objectives and set 
expectations for learning; articulate to learners what they will be doing and learning in 
this lesson. 
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7. Activities/Tasks:  What learning experiences will students engage in?   
 

 

 

 

8. Differentiation:  How will you differentiate instruction to meet the needs of all 
students? 

 

 

9. Core Vocabulary: 

 Tier 2 Words:  general academic words and language targeted in this lesson. 

 Tier 3 words:  words and language specific to content area targeted in this lesson. 
 
 

 

10. Closure:  Briefly describe how you will end the lesson; elicit evidence of student learning 
and understanding.  If applicable, attach samples. 

 

 

 

Stage 3 – Assessment Evidence 

11. Formative Assessment Criteria for Success:  How will you & your students know if they 
have successfully met the outcomes?  If applicable, attach samples of student work and 
rubrics. 

 

12. How will you use this assessment data to inform instruction? 
 

 

 

 

(1) Copy – Administrator (1) Copy – Teacher 
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A – 4 
Lesson Plan K-12 Addendum A 

Common Core Anchor Standards 
(http://www.corestandards.org/the-standards/english-language-arts-standards/) 

Name  

Date  

  

Anchor Standards (check all that apply)  

Reading  

Read closely to determine what the text explicitly says, and make logical inferences from it; 
cite specific textual evidence when writing or speaking to support conclusions drawn from 
the text. 

 

Determine central ideas or themes of a text and analyze their development; summarize the 
key supporting details and ideas. 

   

Analyze how and why individuals, events, and ideas develop and interact over the course of a 
text. 

 

Interpret words and phrases as they are used in a text, including determining technical, 
connotative, and figurative meanings, and analyze how specific word choices shape meaning 
or tone. 

 

Analyze the structure of texts, including how specific sentences, paragraphs, and larger 
portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the 
whole. 

 

Assess how point of view or purpose shapes the content and style of a text.  

Integrate and evaluate content presented in diverse media and formats, including visually 
and quantitatively, as well as in words. 

 

Delineate and evaluate the argument and specific claims in a text, including the validity of the 
reasoning as well as the relevance and sufficiency of the evidence. 

 

Analyze how two or more texts address similar themes or topics in order to build knowledge 
or to compare the approaches the authors take. 

 

Read and comprehend complex literary and informational texts independently and 
proficiently. 

 

Writing  

Write arguments to support claims in an analysis of substantive topics or texts, using valid 
reasoning and relevant and sufficient evidence. 

 

Write informative/explanatory texts to examine and convey complex ideas and information 
clearly and accurately through the effective selection, organization, and analysis of content. 

 

Write narratives to develop real or imagined experiences or events using effective 
techniques, well-chosen details, and well-structured event sequences. 

 

Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience. 

 

Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a 
new approach. 
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Use technology, including the internet, to produce and publish writing, and to interact and 
collaborate with others. 

 

Conduct short, as well as more sustained research projects, based on focused questions; 
demonstrating understanding of the subject under investigation. 

 

Gather relevant information from multiple print and digital sources, assess the credibility and 
accuracy of each source, and integrate the information while avoiding plagiarism. 

 

Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 

 

Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and 
audiences. 

 

Listening & Speaking  

Prepare for and participate effectively in a range of conversations and collaborations with 
diverse partners, building on others’ ideas and expressing their own clearly and persuasively. 

 

Integrate and evaluate information presented in diverse media and formats, including 
visually, quantitatively, and orally. 

 

Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.  

Present information, findings, and supporting evidence such that listeners can follow the line 
of reasoning and the organization, development, and style are appropriate to task, purpose, 
and audience. 

 

Make strategic use of digital media and visual displays of data to express information and 
enhance understanding of presentations. 

 

Adapt speech to a variety of contexts and communicative tasks, demonstrating command of 
formal English when indicated or appropriate. 

 

Language & Conventions  

Demonstrate command of the conventions of standard English grammar and usage when 
writing or speaking. 

 

Demonstrate command of the conventions of standard English capitalization, punctuation, 
and spelling when writing. 

 

Apply knowledge of language to understand how language functions in different contexts, to 
make effective choices for meaning or style, and to comprehend more fully when reading or 
listening. 

 

Determine or clarify the meaning of unknown and multiple-meaning words and phrases by 
using context clues, analyzing meaningful word parts, and consulting general and specialized 
reference materials, as appropriate. 

 

Demonstrate understanding of word relationships and nuances in word meanings.  

Acquire and accurately use a range of general academic and domain-specific words and 
phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression. 
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A – 5 Blind Brook-Rye School District APPR 

Teacher Observation Evidence Document 
 

 

       
 

Time Begin: ________ Time End:  ________ 

DOMAIN 1:  PLANNING & PREPARATION 

1a:  Demonstrating Knowledge of Content & 

       Pedagogy 

1 2 3 4 NO Comments 

 Knowledge of content & the structure of the 

discipline 

      

 Knowledge of prerequisite relationships      

 Knowledge of content-related pedagogy      

1b:  Demonstrating Knowledge of Students 1 2 3 4 NO Comments 

 Knowledge of child & adolescent development       

 Knowledge of the learning process      

 Knowledge of students‟ skills, knowledge, 

      & language proficiency 

     

 Knowledge of students‟ interests &  

      cultural heritage 

     

 

Teacher Name  ____________________________ 

Observer’s Name  __________________________ 

Date of Observation   _______________________ 

Non-tenured  _____  1 2 3 

Tenured  _____  Hire Date _________ 

Scoring:  1=Ineffective     2=Developing     3=Effective     

     4=Highly Effective     NO=Not Observed 
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 Knowledge of students‟ special needs      

1c:  Setting Instructional Outcomes 1 2 3 4 NO Comments 

 Value, sequence, & alignment       

 Clarity 

 

     

 Balance 

 

     

 Suitability for diverse students 

 

     

1d:  Demonstrating Knowledge of Resources 1 2 3 4 NO Comments 

 Resources for classroom use 

 

      

 Resources to extend content knowledge & 

     pedagogy 

 

     

 Resources for students 

 

     

1e:  Designing Coherent Instruction 1 2 3 4 NO Comments 

 Learning activities 

 

      

 Instructional materials & supplies 

 

     

 Instructional groups 
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 Lesson & unit structure 

 

     

1f:  Designing Student Assessment 1 2 3 4 NO Comments 

 Congruence with instructional outcomes 

 

      

 Criteria & standards 

 

     

 Design of formative assessments 

 

     

 Use for planning 

 

     

 

Domain 2:  The Classroom Environment  

2a:  Creating an Environment of Respect & 

        Rapport 

1 2 3 4 NO Comments 

 Teacher interaction with students, both words & 

      actions 

 

      

 Students interactions with other students, both 

words and actions  

 

     

2b:  Establishing a Culture for Learning 1 2 3 4 NO Comments 

 Importance of the content & learning 

 

      

 Expectations for learning & achievement 
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 Student pride in work  

 

     

2c:  Managing Classroom Procedures 1 2 3 4 NO Comments 

 Management of instructional groups 

 

      

 Management of transitions 

 

     

 Management of materials & supplies 

 

     

 Performance of non-instructional duties 

 

     

2d:  Managing Student Behavior 1 2 3 4 NO Comments 

 Expectations 

 

      

 Monitoring student behavior 

 

     

 Response to student misbehavior 

 

     

2e:  Organizing Physical Space 1 2 3 4 NO Comments 

 Safety & accessibility 

 

      

 Arrangement of furniture & use of physical 

resources 
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Domain 3:  Instruction 

3a:  Communicating with Students 1 2 3 4 NO Comments 

 Expectations for learning 

 

      

 Directions & procedures 

 

     

 Explanation of content  

 

     

 Use of oral & written language 

 

     

3b:  Using Questioning & Discussion Techniques 1 2 3 4 NO Comments 

 Quality of questions/prompts 

 

      

 Discussion techniques      

 Student participation 

 

     

3c:  Engaging Students in Learning 1 2 3 4 NO Comments 

 Activities & assignments 

 

      

 Grouping of students 
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 Instructional materials & resources 

 

     

 Structure & pacing 

 

     

3d:  Using Assessment in Instruction 1 2 3 4 NO Comments 

 Assessment criteria 

 

      

 Monitoring of student learning 

 

     

 Feedback to students 

 

     

 Student self-assessment & monitoring of progress      

3e:  Demonstrating Flexibility & Responsiveness 1 2 3 4 NO Comments 

 Lesson adjustment 

 

      

 Response to students 

 

     

 Persistence 

 

     

 

Domain 4:  Professional Responsibilities  

4a:  Reflecting on Teaching 1 2 3 4 NO Comments 
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 Accuracy 

 

      

 Use in future teaching 

 

     

4b:  Maintaining Accurate Records 1 2 3 4 NO Comments 

 Student completion of assignments       

 Student progress in learning      

 Non-instructional records      

4c:  Communicating with Families 1 2 3 4 NO Comments 

 Information about the instructional program 

 

      

 Information about individual students 

 

     

 Engagement of families in the instructional 

      program 

     

4d:  Participating in the Professional Community 1 2 3 4 NO Comments 

 Relationships with colleagues 

 

      

 Involvement in a culture of professional inquiry      
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 Service to the school      

 Participation in school & district projects      

4e:  Growing & Developing Professionally 1 2 3 4 NO Comments 

 Enhancement of content knowledge & 

      pedagogical skill 

      

 Receptivity to feedback from colleagues 

 

     

 Service to the profession 

 

     

4f:  Showing Professionalism 1 2 3 4 NO Comments 

 Integrity & ethical conduct       

 Service to students      

 Advocacy      

 Decision making      

 Compliance with school & district regulations      
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Reflection of Lesson (Post) 

Commendations: 

 

 

Suggestions for future practice: 

 

 

Teacher Acknowledgment: 

I have reviewed this document and discussed the contents with the observer.  I understand my signature does not necessarily indicate 

agreement and that I may submit a written explanation or response (within 10 school days of my signature) to be attached. 

 

___________________________________________    __________________________ 

  Teacher Signature         Date 

 

___________________________________________    __________________________ 

  Observer Signature         Date 

 

 

(1) Copy – Administrator (1) Copy – Teacher 
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A – 6  
Blind Brook-Rye Walk-Through Observation Form 

 
Teacher __________________________________  Probationary  Tenured   
Date  ________   Time _______ Grade _____ Subject_______________________ 
Observer_________________________________ 

 
 

Adapted from, Rethinking Supervision and Evaluation, Kim Marshall (2009) 
Adapted from, The Three-Minute Classroom Walk-Through, Carolyn Downey (2004) 

Adapted from, Enhancing Student Achievement – A Framework for School Improvement, Charlotte 
Danielson (2002) 

Observation Comments 

Safety:  The class is running smoothly and students can focus on learning. 

 Not observed. 

 The classroom is physically safe for students – there is no bullying, 
violence, name-calling or the like. 

 In addition to above, the class is psychologically safe – students 
demonstrate willingness to take intellectual risks. 

 

Objective:  It is clear where the lesson is going. 

 Not observed. 

 The lesson is aligned with state standards in terms of rigor and content 
and its purpose is clear to students. 

 Students see how the lesson fits into the unit and the entire curriculum. 

 

Teaching:  Learning experiences are appropriate and skillfully orchestrated. 

 Not observed. 

 The teacher uses a repertoire of well-chosen instructional strategies. 

 In addition, the lesson is skillfully differentiated. 

 

Engagement:  Students are paying attention and involved in the lesson. 

 Not observed. 

 Students are attentive and active participants. 

 Students are taking responsibility for their own learning. 

 

Learning:  What is being taught is being learned. 

 Not observed. 

 The teacher uses on-the-spot assessments to check for understanding.  

 The teacher responds when learning problems appear. 

 

Environment:  The room is current, inviting and well-organized. 

 Not observed. 

 Areas of room are well-defined, neat and organized. 

 Materials in the classroom are easily accessed by all students. 

 Evidence of objectives taught and/or instructional decisions used to 
teach the objectives are present. 

 Current student work is displayed. 

 

Comments, Observations and Questions 

** If you wish to discuss this further, please contact the observer. 
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A – 7 - Blind Brook – Rye School District APPR 

End-of-Year Teacher Evaluation Summary Worksheet 2012-2013 

 

 

Teacher’s Name  _____________________  Administrator’s Name  ___________________ 

 
DOMAIN 1:  PLANNING & PREPARATION 

1a:  Demonstrating Knowledge of Content & Pedagogy 1 2 3 4 NO Average 
(Total/# of 

observations) 

 Knowledge of content & the structure of the discipline       

 Knowledge of prerequisite relationships       

 Knowledge of content-related pedagogy       

1b:  Demonstrating Knowledge of Students 1 2 3 4 NO Average 
 (Total/# of 

observations) 

 Knowledge of child & adolescent development       

 Knowledge of the learning process       

 Knowledge of students‟ skills, knowledge, & language proficiency       

 Knowledge of students‟ interests & cultural heritage       
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 Knowledge of students‟ special needs       

1c:  Setting Instructional Outcomes 1 2 3 4 NO Average  
(Total/# of 

observations) 

 Value, sequence, & alignment       

 Clarity       

 Balance       

 Suitability for diverse students       

1d:  Demonstrating Knowledge of Resources 1 2 3 4 NO Average 
(Total/# of 

observations) 

 Resources for classroom use       

 Resources to extend content knowledge & pedagogy        

 Resources for students       

1e:  Designing Coherent Instruction 1 2 3 4 NO Average 
(Total/# of 

observations) 

 Learning activities       

 Instructional materials & supplies       
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 Instructional groups       

 Lesson & unit structure       

1f:  Designing Student Assessment 1 2 3 4 NO Average 
(Total/# of 

observations) 

 Congruence with instructional outcomes       

 Criteria & standards       

 Design of formative assessments       

 Use for planning       

 

Domain 2:  The Classroom Environment  

2a:  Creating an Environment of Respect & Rapport 1 2 3 4 NO Average 
 (Total/# of 

observations) 

 Teacher interaction with students, both words & actions       

 Students interactions with other students, both words and actions        

2b:  Establishing a Culture for Learning 1 2 3 4 NO Average 
 (Total/# of 

observations) 
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 Importance of the content & learning       

 Expectations for learning & achievement       

 Student pride in work       

2c:  Managing Classroom Procedures 1 2 3 4 NO Average 
(Total/# of 

observations) 

 Management of instructional groups       

 Management of transitions       

 Management of materials & supplies       

 Performance of non-instructional duties       

2d:  Managing Student Behavior 1 2 3 4 NO Average 
(Total/# of 

observations) 

 Expectations       

 Monitoring student behavior       

 Response to student misbehavior       

2e:  Organizing Physical Space 1 2 3 4 NO Average 
(Total/# of 

observations) 
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 Safety & accessibility       

 Arrangement of furniture & use of physical resources       

 

Domain 3:  Instruction 

3a:  Communicating with Students 1 2 3 4 NO Average 
(Total/# of 

observations) 

 Expectations for learning       

 Directions & procedures       

 Explanation of content        

 Use of oral & written language       

3b:  Using Questioning & Discussion  

        Techniques 

1 2 3 4 NO Average 
(Total/# of 

observations) 

 Quality of questions/prompts       

 Discussion techniques       

 Student participation       

3c:  Engaging Students in Learning 1 2 3 4 NO Average 
(Total/# of 
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observations) 

 Activities & assignments       

 Grouping of students       

 Instructional materials & resources       

 Structure & pacing       

3d:  Using Assessment in Instruction 1 2 3 4 NO Average 
(Total/# of 

observations) 

 Assessment criteria       

 Monitoring of student learning       

 Feedback to students       

 Student self-assessment & monitoring of progress       

3e:  Demonstrating Flexibility & Responsiveness 1 2 3 4 NO Average 
(Total/# of 

observations) 

 Lesson adjustment       

 Response to students       

 Persistence       
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Domain 4:  Professional Responsibilities  

4a:  Reflecting on Teaching 1 2 3 4 NO Average 
(Total/# of 

observations) 

 Accuracy       

 Use in future teaching 
 

      

4b:  Maintaining Accurate Records 1 2 3 4 NO Average 
(Total/# of 

observations) 

 Student completion of assignments       

 Student progress in learning       

 Non-instructional records       

4c:  Communicating with Families 1 2 3 4 NO Average 
(Total/# of 

observations) 

 Information about the instructional program       

 Information about individual students       
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 Engagement of families in the instructional program       

4d:  Participating in the Professional 

        Community 

1 2 3 4 NO Average 
(Total/# of 

observations) 

 Relationships with colleagues       

 Involvement in a culture of professional inquiry       

 Service to the school       

 Participation in school & district projects       

4e:  Growing & Developing Professionally 1 2 3 4 NO Average 
(Total/# of 

observations) 

 Enhancement of content knowledge & pedagogical skill       

 Receptivity to feedback from colleagues 
 

      

 Service to the profession       

4f:  Showing Professionalism 1 2 3 4 NO Average 
(Total/# of 

observations) 

 Integrity & ethical conduct       

 Service to students       
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 Advocacy       

 Decision making       

 Compliance with school & district regulations       
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A – 8 Blind Brook-Rye School District APPR 

End-of-Year Teacher Evaluation Evidence Document 
 

 

       

 

 

 

DOMAIN 1:  PLANNING & PREPARATION 

1a:  Demonstrating Knowledge of Content & 

       Pedagogy 

1 2 3 4 NO Comments 

 Knowledge of content & the structure of 

the discipline 

      

 Knowledge of prerequisite relationships 

 

     

 Knowledge of content-related pedagogy 

 

     

1b:  Demonstrating Knowledge of Students 1 2 3 4 NO Comments 

 Knowledge of child & adolescent 

development 

      

 

Teacher Name  ____________________________ 

Administrator’s Name  ______________________ 

Date  ______________  

Tenured  _____  Non-Tenured  _____ 

Year of Hire  _______ 

Scoring:  1=Ineffective     2=Developing     3=Effective     

     4=Highly Effective     NO=Not Observed 

On the end-of-year evaluation, scores from observation 

data will be averaged for year. 
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 Knowledge of the learning process 

 

 

      

 Knowledge of students‟ skills, knowledge, 

& language proficiency 

 

 

     

 Knowledge of students‟ interests & 

cultural heritage 

 

 

     

 Knowledge of students‟ special needs 

 

 

     

1c:  Setting Instructional Outcomes 1 2 3 4 NO Comments 

 Value, sequence, & alignment 

 

      

 Clarity 

 

 

     

 Balance 
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 Suitability for diverse students 

 

 

     

1d:  Demonstrating Knowledge of Resources 1 2 3 4 NO Comments 

 Resources for classroom use 

 

 

      

 Resources to extend content knowledge & 

pedagogy 

 
 

     

 Resources for students 

 

 

 

     

1e:  Designing Coherent Instruction 1 2 3 4 NO Comments 

 Learning activities 

 

 

      

 Instructional materials & supplies 

 

 

     

 Instructional groups 
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 Lesson & unit structure 

 

 

     

1f:  Designing Student Assessment 1 2 3 4 NO Comments 

 Congruence with instructional outcomes 

 

 

      

 Criteria & standards 

 

 

     

 Design of formative assessments 

 

 

     

 Use for planning 

 

 

     

 

Domain 2:  The Classroom Environment  

2a:  Creating an Environment of Respect & 

        Rapport 

1 2 3 4 NO Comments 

 Teacher interaction with students, both 

words & actions 
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 Students interactions with other students, 

both words and actions  

 
 

     

2b:  Establishing a Culture for Learning 1 2 3 4 NO Comments 

 Importance of the content & learning 

 

 

      

 Expectations for learning & achievement 

 

 

 

     

 Student pride in work  

 

 

     

2c:  Managing Classroom Procedures 1 2 3 4 NO Comments 

 Management of instructional groups 

 

 

 

      

 Management of transitions 
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 Management of materials & supplies 

 

 

     

 Performance of non-instructional duties 

 

 

     

2d:  Managing Student Behavior 1 2 3 4 NO Comments 

 Expectations 

 

 

      

 Monitoring student behavior 

 

 

     

 Response to student misbehavior 

 

 

     

2e:  Organizing Physical Space 1 2 3 4 NO Comments 

 Safety & accessibility 

 

 

      

 Arrangement of furniture & use of 

physical resources 
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Domain 3:  Instruction 

3a:  Communicating with Students 1 2 3 4 NO Comments 

 Expectations for learning 

 

 

      

 Directions & procedures 

 

 

      

 Explanation of content  

 

 

      

 Use of oral & written language 

 

 

      

3b:  Using Questioning & Discussion  

        Techniques 

1 2 3 4 NO Comments 

 Quality of questions/prompts 

 

 

      

 Discussion techniques 

 

 

     

 Student participation 

 

 

     



76 

 

3c:  Engaging Students in Learning 1 2 3 4 NO Comments 

 Activities & assignments 

 

 

      

 Grouping of students 

 

 

     

 Instructional materials & resources 

 

 

      

 Structure & pacing 

 

 

     

3d:  Using Assessment in Instruction 1 2 3 4 NO Comments 

 Assessment criteria 

 

 

      

 Monitoring of student learning 

 

 

     

 Feedback to students 

 

 

     

 Student self-assessment & monitoring of 

progress 
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3e:  Demonstrating Flexibility &  

       Responsiveness 

1 2 3 4 NO Comments 

 Lesson adjustment 

 

 

      

 Response to students 

 

 

     

 Persistence 

 

 

      

 

Domain 4:  Professional Responsibilities  

4a:  Reflecting on Teaching 1 2 3 4 NO Comments 

 Accuracy 

 

 

 

      

 Use in future teaching 
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4b:  Maintaining Accurate Records 1 2 3 4 NO Comments 

 Student completion of assignments 

 

 

      

 Student progress in learning 

 

 

     

 Non-instructional records 

 

 

     

4c:  Communicating with Families 1 2 3 4 NO Comments 

 Information about the instructional 

program 

 

      

 Information about individual students 

 

 

     

 Engagement of families in the 

instructional program 

 

 

     

4d:  Participating in the Professional 

        Community 

1 2 3 4 NO Comments 
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 Relationships with colleagues 

 

 

      

 Involvement in a culture of professional 

inquiry 

 

 

     

 Service to the school 

 

 

 

     

 Participation in school & district projects 

 

 

      

4e:  Growing & Developing Professionally 1 2 3 4 NO Comments 

 Enhancement of content knowledge & 

pedagogical skill 

 

 

      

 Receptivity to feedback from colleagues 

 

 
 

     

 Service to the profession      
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4f:  Showing Professionalism 1 2 3 4 NO Comments 

 Integrity & ethical conduct 

 

 

      

 Service to students 

 

 

      

 Advocacy 

 

 

      

 Decision making 

 

 

      

 Compliance with school & district 

regulations 
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Reflection of 2012-2013 School Year 

Commendations: 

 

Suggestions for Future Practice: 

 

Overall Evaluation Rating: 

Composite Score from Conversion Chart:  ________/60 points 

_____  Ineffective _____  Developing _____  Effective _____  Highly Effective 

 0-49   50-56   57-58   59-60 

 

Teacher‟s Signature:  _______________________________________  Date:  _______________________ 

Administrator‟s Signature:  __________________________________  Date:  _______________________ 

 

This document certifies that the end-of-year evaluation results have been discussed with me.  I understand my signature does not 

necessarily indicate agreement, and that I may respond in writing to any issues contained in the evaluation summary to the 

building principal or supervisor within ten (10) days of the summative conference. 

(1) Copy – Personnel File (1) Copy – Administrator (1) Copy – Teacher 
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 A – 9 Blind Brook – Rye School District 

Teacher Improvement Plan (TIP) 
 

The Blind Brook School District is committed to teaching and learning at the highest level.  In 

the event that a teacher is not performing at the requisite levels of expectations, assistance will be 

provided through an Improvement Plan.  The purpose of the TIP is to help teachers advance their 

craft and meet the standards of the district.  The District will provide resources, support, and 

professional development to teachers who have received a Composite Rating of “developing” or 

“ineffective.” 

 

After consultation with the teacher and a representative of the Federation, the evaluator will 

schedule and hold, within ten (10) school days, a meeting to include the teacher, the evaluator, 

and the representative of the Federation.  The evaluator and the teacher will jointly determine an 

improvement plan including the strategies to be undertaken to correct the deficiencies in the core 

competencies related to the four domains of effective teaching.  Such a plan, written in 

conjunction with the teacher and Federation representative by the evaluator, will set out criteria 

for demonstrating improvement and will specify a timeline for completion of the plan.  In the 

event that a plan is not mutually agreed upon by the evaluator and the teacher, it will be referred 

to the Superintendent, who, in conjunction with the Federation President, will make a final 

decision about the content of the plan. 

 

In addition to a teacher‟s formal observation cycle, the teacher who is placed on a TIP must have 

at least one (1) Walk-Through Observation every thirty (30) days by at least two (2) different 

administrators for the duration of the tip.  The teacher‟s progress will be monitored for a specific 

period of time, to be no less than 60 days and no more than 180 days.  Any remaining 

deficiencies in the core competencies related to the four domain of effective teaching shall be 

detailed at this time. 

 

Within ten (10) school days of the completion of the timeline established in the Teacher 

Improvement Plan (TIP), the teacher will meet with the supervising administrator and a 

Federation representative to assess the teacher‟s progress.  An evaluation will be rendered by 

the supervising administrator at this meeting that may:  1) release the teacher from the plan,  

2) extend the plan, or 3) modify the elements of the plan, no later than ten (10) school days after 

the aforementioned meeting. 

 

Teacher:  _______________________  Grade/Subject:  _____________________________ 

 

Administrator:  _________________________________ 

 

Federation Representative:  _______________________________ 

 

Today’s Date:  ______________________  Period of Monitoring: ______________ 

 

Date of Review Meeting:  ______________________ 
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BLIND BROOK – RYE TEACHER IMPROVEMENT PLAN (TIP) 

Teacher’s Name __________________________________________ 
 
Areas in need of improvement:  ____________________________________________________________________________________________ 
(Supervisors will address all clusters and standards) 
 
 

DOMAINS/COMPONENTS   
ADDRESSED 

ACTION(S) 
NEEDED 

 

SUPERVISOR 
RESPONSIBILITIES 

 

RESOURCES TEACHER 
RESPONSIBILITIES 

TIMELINE 
FOR 

COMPLETION 

SUCCESS 
INDICATORS 

DOCUMENTATION 
OF RESULTS 

        

        

        

 

Supervisor’s Signature:  ______________________________________   Date:  ____________________________________ 

Teacher’s Signature:  _________________________________________   Date:  ____________________________________ 

Federation Representative’s Signature ___________________________________ Date:  ____________________________________ 

Supervisor’s Recommendation:  
______________________________________________________________________________________________________________________ 

______________________________________________________________________________________________________________________ 
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BLIND BROOK – RYE TEACHER IMPR0VEMENT PLAN (TIP) 
SUMMATIVE REPORT 

 
 
 
RECOMMENDATION FOR RESULTS OF TIP 
 
 
 
__________  The teacher has met the performance goals identified through the TIP. 
 
 
 
__________  The teacher has not met the performance goals identified through the TIP. 
 
 
Next Steps: 
 
 
 
 
Supervisor’s Signature:  _______________________________________   Date:  ____________________________________ 
 
Teacher’s Signature:  _________________________________________   Date:  ____________________________________ 
 
Federation Representative’s Signature _____________________________________ Date:  ____________________________________ 
 
This is to certify that this program has been discussed with me and I have examined and discussed the materials within with my evaluator.  I 
understand my signature does not necessarily indicate agreement, and that I have the right to insert a written explanation or response to 
written feedback by my evaluator within ten (10) school days, which may be considered during a possible Appeals process.   
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A – 10  

Blind Brook-Rye School District 

APPR Appeal  
 

Teacher:  __________________________________ 

 

Administrator:  _________________________________ 

 

Grade/Subject:  _____________________________ 

 

Federation Representative:  _______________________________ 

 

Date:  __________________________ 

 

Date Received by Supervising Administrator:  _________________________ 

 

Grounds for an Appeal: 
 

 Indicate the grounds for the appeal below.  If there are several, they must all be indicated 

within one appeal (subject to locally negotiated procedure).  Any grounds not raised at the time 

of the appeal is filed shall be deemed waived. 

 

_____  The District‟s failure to adhere to the standards and methodologies required for such 

 reviews, pursuant to Education Law 3012-c and applicable rules and regulations; 

 

_____  The District‟s failure to adhere to the Commissioner‟s regulations, as applicable to such 

 reviews; 

 

_____  The District‟s failure to comply with applicable locally negotiated procedures and  

 timelines applicable to annual professional performance reviews or improvement plans; 

 and 

 

_____  The District‟s issuance and/or implementation of the terms of the teacher improvement 

 plan (TIP), as required under Education Law 3012-c. 

 

 

Statement of Appeal: 
The teacher must submit a detailed written description of the specific area(s) of disagreement 

over his/her annual performance review composite rating, or the issuance and/or 

implementation of the terms of his/her improvement plan, and any additional documents or 

materials relevant to the appeal.  The performance review and/or improvement plan being 
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challenged must also be submitted with the appeal.  Any information not submitted at the time 

the appeal is filed shall not be considered. 

 

Statement of Appeal by Teacher: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

List and Attach Supporting Documentation and Evidence: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Filed with __________________________________, on ____________________. 

 

 

 

_________________________________________  __________________ 

  Teacher‟s Signature     Date 

 

 

(1) copy – Administrator (1) copy – Teacher 
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Blind Brook-Rye School District 

APPR Appeals Response – Supervising Administrator 

 

 
Statement from the Supervising Administrator: 

 

 

 

 

 

 

List and Attach Supporting Documentation and Evidence: 

 

 

 
 

Outcome of Appeals Process 

 

 
Review Meeting with Supervising Administrator   Date:  __________________ 

 

 

Outcome: _____ Resolved 

 

  _____  Unresolved (teacher may request a hearing with the Superintendent  

   in consultation with the Federation President) 

 

Administrator’s Comments: 

 

 

 

 

 

        Initials:  _____ 

 

Teacher’s Comments: 

 

 

 

 

        Initials:  _____ 
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Federation Representative’s Initials:  _____ 

 

 

 

This is to certify that my signature does not constitute agreement, but merely signifies that I have 

examined and discussed the materials with my administrator.   I understand I have the right to 

insert a written explanation or response to written feedback by my evaluator within five (5) 

school days, which may be considered during the APPR Appeals Hearing process. 

 

 

 

__________________________________  ________________________________ 

Teacher‟s Signature       Date  Administrator‟s Signature    Date 

 

 

___________________________________________ 

Federation Representative‟s Signature           Date 

 

 

 

(1) copy – Administrator  (1) copy – Teacher 
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Blind Brook-Rye School District 

APPR Appeals Hearing Response 
 
 
Hearing with the Superintendent in consultation with the Federation President 

 

Date:  __________________ 

 

Present: _______________________________________ Superintendent 

 

  _______________________________________ Federation President 

 

     

Outcome: RESOLVED 

 

 

Superintendent’s Comments: 

 

 

 

 

 

 

 

 

 

 

          

 

 

 

 

 

 

__________________________________  _______________________________ 

Superintendent‟s Signature           Date  Teacher‟s Signature  Date 

 

 

 

(1) copy – Administrator  (1) copy – Teacher 

 

 


